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Meet the Common Core State 
Standards with engaging, online 
interactive writing units!
Sundance/Newbridge Writing Interactively makes it easy to deliver high-quality, 
high-interest writing instruction aligned to all Common Core State Standards for Writing 
within the persuasive and informative genres. Writing Interactively features step-by-step 
lessons that guide students through a variety of text types—from introducing them to 
the text type’s purpose and features through writing their own piece. Use the motivating 
power of technology to teach grammar in an interesting and functional context, while 
showing students how to properly use language for clear and effective communication. 
Annotated text examples and hands-on activities throughout the lessons keep students 
involved and excited!

Program Organization

Overview 

Persuasive Texts 
include these text types:

 Advertisement

 Interview 

 Opinion Piece 

 Discussion

 Review of Written Text 

 Letter to the Editor

Informative Texts 
include these text types:

 Description

 How-to Text 

 Report

 Explanation

 Biography/Autobiography 

 News Article 

Persuasive Texts and Informative Texts also include an 
extensive Writer’s Toolkit that provides instruction and support 
for the Writing Process and Traits of Good Writing. 

The steps covered are:

1.  Prewriting 

2.  Drafting  

3.  Revising 

4.  Proofreading and Editing

5.  Publishing
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Overview 

Unit Organization

Each unit is divided into seven teaching segments. The screens below are pulled 
from various informative and persuasive text types within the program.

1. 
  
 What Is It? outlines the purpose and uses of the text type. 
This helps students build background and set purposes for writing.

Legend
Each teaching segment is easily identified by its own icon. 

What Is It?

Structure

Example Text

Graphic Organizer

Scaffold 

Revision Checklist

After-the-Unit Activities

Go Forward (next screen)

Go Back (previous screen)

Written and 
visual examples 
help clarify 
the text type’s 
purpose.

The button at 
the bottom 
left closes the 
current screen.
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Overview 

Unit Organization

2.
  
  

  
 Structure provides a general overview of a typical text layout 
and headings. 

Each screen 
guides students 
through a 
different 
section of the 
text structure. 

Interactive 
activities 
provide practice 
and feedback.

Draw and erase 
tools make 
interaction 
easy on both 
interactive 
whiteboards 
and computers.
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Overview 

Unit Organization

3.
       

 Example Text features a model text to review with students, plus 
options to view annotated Structure Features within that text.  

Work with students 
to identify the 
Structure Features. 
Then check the 
answers on the 
next screen. 
 

The white button 
at the top right 
enlarges the 
Example Text.   

A click on each 
color-coded 
button reveals 
that Structure 
Feature in the 
text.
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Overview 

Unit Organization

4.
       

 The Graphic Organizer supplies a template for the text type and a 
model that helps students plan their writing.  

An example of 
the graphic 
organizer shows 
students how it 
is used.  

A blank graphic 
organizer can be 
completed as a 
class.

Print out the blank 
graphic organizer so 
students can work on 
their own. 
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Overview 

Unit Organization

5.
    

 Scaffold provides an outline to use on-screen or to print out and 
distribute to students for their own use.  

6.
      

 Revision Checklist, created for each text type, provides a 
rubric for assessment as well as a useful tool for students.  

The Scaffold 
page helps 
students plan 
out how to 
incorporate 
the Structure 
Features into 
their writing. 

Students can 
use the Revision 
Checklist to 
assess their 
fi rst and fi nal 
drafts.  
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Overview 

Unit Organization

7.  
    

After-the-Unit Activities provide a fun way to reinforce the 
grammar and other elements of the writing lesson and interact with the whole 
class. An easy-to-use results screen keeps track of students’ performance.

Practice 
grammar with 
interactive
games.  

Explore other 
elements of 
language 
interactively.  

The score gives 
immediate 
feedback on 
students’ work.  
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Overview 

The Writer’s Toolkit
The Writer’s Toolkit is a stand-alone unit that is designed to be used 
alongside the other text-type units within a genre. It includes the five steps of the 
writing process and the Six Traits of Good Writing.

Step 1: Prewriting

Step 2: Drafting

Step 1 helps 
students select a 
topic for writing. 

 Mini-lessons 
guide students in 
conducting research 
and taking notes. 

 Mini-lessons target 
problem areas, such 
as ensuring that each 
paragraph has a main 
idea supported by 
details.

Step 2 gives support in 
writing introductions, 
sequencing ideas, and 
crafting good endings.
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Step 4 guides students 
through the process 
of checking the 
punctuation and 
spelling in their work.

 Mini-lessons target 
problem areas 
in proofreading, 
such as correcting 
capitalization and 
punctuation.

Overview 

The Writer’s Toolkit

Step 3: Revising

Step 4: Proofreading and Editing

 

 Mini-lessons target 
problem areas in 
revising, such as 
making good word 
choices and using 
connectives. 

Step 3 gives students 
simple strategies to 
help them revise their 
own writing.
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Overview 

The Writer’s Toolkit

Step 5: Publishing

 Step 5 helps 
students better 
understand 
the criteria 
for published 
writing and select 
appropriate formats 
for their work.

Traits of Good Writing

This section explains the 
six traits of good writing 
and how students can 
incorporate them into 
their own writing.

• Ideas and Details

• Organization

• Voice

• Word Choice

• Sentence Fluency

• Conventions
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Grades 3–4 PersuasiveGrades 3–4 Persuasive

Teaching with Writing Interactively

Each Writing Interactively lesson plan follows the same predictable three-step pattern: 

Before the Unit, During the Unit, and After-the-Unit Activities. The pacing chart below 

shows one option for how to break these sections down over ten days, incorporating 

the Writer’s Toolkit for support at each step. In the model below, each day’s lesson 

is about 20–25 minutes.  

TEN-DAY PLAN

DAY 1

DAY 2

DAY 3

DAY 4

DAY 5

Build Background, Set a Purpose (5–10 min)

 What Is It? (15 min)

  Structure (10 min)

  Example Text (10–15 min)

  Writer’s Toolkit Step 1: Prewriting (10 min)

  Graphic Organizer (10–15 min)

  Scaffold (10–15 min)

  Writer’s Toolkit Step 2: Drafting (10 min)

Drafting Time (25 min)

DAY 6

DAY 7

DAY 8

DAY 9

DAY 10  

     Writer’s Toolkit Step 3: Revising, Step 4: 
Proofreading (15 min)

  Revision Checklist: First Draft (5–10 min)

Revising and Proofreading Time (20 min)

  Writer’s Toolkit Step 5: Publishing (10 min)

  Writer’s Toolkit: Traits of Good Writing (10 min)

  Revision Checklist: Final Draft (5 min)

Publishing and Presenting Time (20–25 min) 

Publishing and Presenting Time (15 min)

  After-the-Unit Activities (10 min)



Writing Interactively • 14 

©
 2

0
1
2
 S

un
d
a
nc

e/
N

ew
b
ri
d
g
e,

 L
LC

Grades 3–4 PersuasiveGrades 3–4 Persuasive

Teaching with Writing Interactively

Days 1–5: Before the Unit, During the Unit

Build Background/Set a Purpose During this time, you will build 
background, access prior knowledge, and set a purpose for working with the text type. 
Have small groups discuss their experiences, if any, with the text type. Check in with 
each group to evaluate students’ prior knowledge and understanding. 

  What Is It? Use the What Is It? section of the unit to formally define the 
text type and discuss its purpose and uses. 

  Structure Discuss with students each individual section of the text type, 
highlighting effective examples of titles, introductions, and other features.   

  Writer’s Toolkit Step 1: Prewriting Review the general 
prewriting tips in Step 1 of the Writer’s Toolkit, and go into more depth with those 
steps that directly relate to the text type the class is currently studying. As a class, 
brainstorm research and prewriting plans for the current text type. 

   Example Text After reading through the Example Text with students, 
prompt volunteers to point out the different parts of the text they learned about in 
the Structure section. The Structure Features screen will allow students to highlight 
each individual part and check their answers. 

   Writer’s Toolkit Step 2: Drafting Use Step 2 of the Writer’s 
Toolkit to help students set goals for their first drafts. Guide students to focus 
on overall structure and inclusion of necessary text type elements rather than 
sentence-level edits. During drafting time, remind students to refer to their graphic 
organizers, completed scaffold pages, and other prewriting notes. As they write, 
meet with individuals or small groups to address questions and offer comments. 

  Graphic Organizer Guide students in using the graphic organizer 
as part of their prewriting plan. Use the example to explain the features of the 
graphic organizer before having students complete a blank graphic organizer 
with their own ideas.  

   
Scaffold As students begin to outline the structure of their pieces on the 
Scaffold page, encourage them to refer back to their copies of the Example Text 
for a reminder of what each Structure Feature looks like.

ELLELL   English-Language Learners Each lesson plan contains an ELL 
tip tailored to the text type students are currently working on. The tips focus on 
grammar and language issues that students may encounter while working with 
the text type.
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Grades 3–4 PersuasiveGrades 3–4 Persuasive

Teaching with Writing Interactively

Days 6–10:  During the Unit, After-the-Unit 
Activities

  Writer’s Toolkit Step 3: Revising, Step 4: 
Proofreading Use Step 3 of the Writer’s Toolkit to show students what 
they should be looking for as they revise. As you go over Step 4, remind students 
that the proofreading stage is the time to focus on spelling and punctuation.

  Revision Checklist During revising and proofreading time, have 
students read each other’s work and suggest possible revisions based on the 
Revision Checklist and the guidelines from the Writer’s Toolkit. Students can then 
switch back and begin to revise and proofread their own work. 

  Writer’s Toolkit Step 5: Publishing Use Step 5 as a 
jumping-off point to brainstorm possible publishing formats for the text type. You 
might explore many different ways of having students publish and present their 
work, such as videos, posters, pamphlets, or class blogs.

  Writer’s Toolkit: Traits of Good Writing Students can 
use the Traits of Good Writing section as a self-assessment tool in the final draft 
stage. They can also keep its guidelines in mind as they work through additional 
text types. 

  Revision Checklist Have students finalize their work in the publishing 
format the class has agreed upon. Students can then return to the Revision 
Checklist and use it to evaluate their final drafts. You may wish to use students’ 
responses as a basis for discussion once you have also evaluated their final 
drafts. Depending on the format of the final product, you may also wish to have 
students present their work to the class or to a small group.

After-the-Unit Activities Use the activities to reinforce some of 
the grammar and language skills students learned while working with the text 
type. Students may also be able to apply these skills to future text types.  
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Grades 3–4 PersuasiveGrades 3–4 Persuasive

Teaching with Writing Interactively

Suggested Ways to Work with the Online Program

Options for Whole Class, Small Groups, & Pairs

• Project the screens large enough so the entire class can see them. To encourage 
student participation, have volunteers press the reveal buttons on interactive text type 
items and read items aloud as others follow along. Provide students with printable 
PDFs when available.

• Work with individuals or small groups to complete the ELL activity and apply its 
concepts to their writing. During the revision process, you may also wish to pair each 
ELL student with one of the strongest writers from the class. 

• Students will benefit from working in pairs during the revision process. You may 
wish to teach partners how to use the comments features on your word processing 
program to suggest edits to each other’s work. 

• Provide partners with blank copies of the Revision Checklist that they can use to 
quickly assess each other’s work before suggesting specific revisions. Remind 
partners to be constructive, and to base their comments on the guidelines from the 
Revision Checklist and Writer’s Toolkit.

Using Writer’s Toolkit & After-the-Unit Activities

• To save class time while working on each text type, familiarize students with the steps 
of the Writer’s Toolkit  before introducing any of the text types themselves. 

• Then, as you work on each text type, return to the Writer’s Toolkit  sections that apply 
most directly to it. For example, the section on open and closed questions in Step 1 is 
a natural fit with the Interview text type. 

• Instead of devoting whole class time to the Writer’s Toolkit, you may wish to integrate 
it by calling up small groups to use it one at a time as the rest of the class works on 
in-class prewriting, drafting, or revising. 

• Preview the After-the-Unit Activities before students begin writing their pieces, to 
see whether the skills covered can be utilized during drafting and revising. Guide 
students to identify places in their drafts where they might incorporate these skills.
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Grades 3–4 PersuasiveGrades 3–4 Persuasive

Advertisement

Build Background
Tell students that they will be reading and writing advertisements. Discuss: 

• You may see advertisements on television, in magazines, online, and outdoors.  

• Where was the last place you saw an advertisement? What did it look like? 
What did it say?

Set a Purpose  
Discuss the following with students: 

• Why do companies advertise their products or services? 

• What do advertisements try to get people to do? 

•  Help them set a purpose for working with the unit: I will find out how an 
advertisement gets its message across and write my own advertisement. 

 What Is It?
  Discuss with students advertisements they have seen recently.

• Prompt them to tell why they remember these advertisements. Have them describe 
memorable words or images, and identify the products or services advertised.   

•  You may wish to show students some commercials, online banner ads, or 
sample print ads from magazines. Have students point out ways in which these 
advertisements differ from their surrounding text or content.  

 Structure
 Work through the different parts of an advertisement. 

• Before students learn about the parts, have small groups brainstorm possible 
products to advertise, such as snacks and cereals, based on ads they have seen. 

• Guide each group to think about slogans, copy, and images for their products. 

 Example Text 
 Read and discuss the Example Text with the class. 

• Print out copies for students. Have them identify what the ad is selling.    

• Have students identify and describe the Structure Features on their copies of the 
text. Ask: How does the image work to convince the reader? What age group 
do you think the ad is targeting? Where does the ad use emotive language and 
superlative adjectives?  

• Students can use their marked-up texts as models for writing their advertisements.

 Graphic Organizer
  Use the survey graphic organizer to aid students in gathering background 

information they can use to target their advertisements to an audience. 

• Print out copies of the blank organizer for student use. 

Before 
the Unit

During 
the Unit

Writer’s Toolkit 
Review the Idea Frame 
and Closed Questions 
screens in Step 1: 
Prewriting. Focus on 
using closed questions 
to quickly survey an 
audience. 

Writer’s Toolkit 
Review the Good 
Beginnings section in 
Step 2: Drafting if 
students need support.

Grades 5–6  Persuasive

Lesson Plan for
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Advertisement

 Scaffold
Use the Example Text to model how to complete a scaffold chart.  

• Print out copies of the blank chart for students to complete on their own or with a 
partner.  

• Have students use their completed charts to write a first draft. 

 Revision Checklist
Help students thoroughly revise and proofread their advertisements.

• Print out copies of the Revision Checklist: Advertisement. 

• Help students complete the checklist to review their writing.

English-Language Learners: Language TransferELLELL  Speakers of Hmong, Khmer, Korean, and Spanish may avoid using -er 
and -est to form comparative adjectives, because these types of constructions 
are not used in their first languages. They may say He got more tall. instead of 
He got taller. To practice, show pictures of three animals of varying size, and 
have students answer questions such as the following, echoing your use of -er 
and -est: Which animal is bigger, a mouse or a lion? Which animal is biggest? 

 Revision Checklist
Help students select an appropriate format and create a final draft.

• If possible, have students use advertisement formats such as posters, videos, and 
radio commercials to present their work.

• Print out additional copies of the Revision Checklist: Advertisement, and have 
students use the checklist to assess their final draft.

 Grammar Activity 
Review the difference between descriptive, comparative, and superlative 
adjectives. 

• Have volunteers read each example sentence, emphasizing the adjective. Then 
work through the online activity with students.  

• Have partners work together to suggest more examples of each type of adjective.  

 Emotive Language 
With students, review different ways advertisers use emotive language. 

•  Work through the online activity with students. 

•  Have them identify why emotive language was used in each sentence (for 
example: to evoke a feeling of adventure, to make readers think they will feel left 
out or unhappy without the product).

Writer’s Toolkit 
Work through Step 3: 
Revising and Step 
4: Proofreading 
and Editing, focusing 
on the Word Choice 
section. 

After-
the-Unit 
Activities

Grades 3–4 PersuasiveGrades 3 4Grades 3 4Grades 5–6  Persuasive

Lesson Plan for

Writer’s Toolkit 
Use Step 5: 
Publishing and 
the Traits of Good 
Writing to give students 
additional ideas.
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Interview

Build Background
Tell students that they will be reading and writing interviews. Discuss: 

• You can view interviews on television and online. You can also read them. 

• Have you ever seen or read an interview? Who was interviewed? Where did you 
see or read it? 

Set a Purpose  
Discuss the following with students: 

• Why do people like to watch or listen to interviews? 

• Why do newscasters or writers do interviews?  

• What kinds of people do they interview?  

•  Help them set a purpose for working with the unit: I will find out how to conduct 
and write my own interview. 

 What Is It?
  Discuss with students realistic choices for interview subjects, such as a 

parent or guardian, an aide, or the principal. 

• Help students contact the person and arrange an interview time. 

•  Partners may work together on their interviews, or you may select one person for 
the whole class to interview. 

•  Provide interview questions in advance so the interviewee has time to prepare.

 Structure
 Suggest to students that they include a visual in their work. 

• Students should ask their interview subjects for permission to photograph them. 

• Students can scan or import the images into their final products. 

 Example Text 
 Read and discuss the Example Text with the class. 

• Print out a copy of the Example Text for each student. 

• Have students identify and describe the Structure Features on their copies. Ask: 
What do you learn in the byline? How does the introduction tell you what you 
will read in the interview? How does the interviewer wrap up the interview?

• Students can use their marked-up copies as models for writing their interviews.

 Graphic Organizer
  Use this section for students who need extra support in developing and 

writing their interview questions. 

• Print out copies of the blank organizer for student use. 

Before 
the Unit

During 
the Unit

Writer’s Toolkit 
Review the Idea Frames 
in Step 1: Prewriting 
when working through 
this section.

Writer’s Toolkit 
Review the Sequencing 
Ideas section in Step 
2: Drafting if students 
need support.

Grades 5–6  Persuasive

Lesson Plan for
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Interview

 Scaffold
 Use the Example Text to model how to complete a scaffold chart. 

• Print out copies of the blank chart for students to complete on their own or with a 
partner.   

• Have students use their completed charts to write a first draft. 

 Revision Checklist
 Help students thoroughly revise and proofread their interviews.

• Print out copies of the Revision Checklist: Interview. 

• Help students complete the checklist to review their writing.

 English-Language Learners:ELLELL  Language Transfer In Chinese and Korean, question words are 
placed according to the position of the answer. Students may say She told you 
what? instead of What did she tell you? Help students practice using question words 
by correctly restating questions and emphasizing the question word: Where is he? 
How did you do that?

 Revision Checklist
 Help students select an appropriate format and create a final draft.

• Print out additional copies of the Revision Checklist: Interview. 

• Have students use the checklist to assess their final draft.

 Grammar Activity 
  Remind students that an adverb is a word that describes a verb. It tells 

how, when, where, how often, or how much. 

• Provide examples of adverbs, such as quickly, now, up, and seldom, and use 
them in oral sentences.  

• Ask volunteers to suggest additional examples of adverbs. 

• Work through the online activity with students.

 Question Words  
 Review the question words who, what, where, when, why, how, whose, 
which, and whom with students.

• Explain that some question words may make sense in more than one sentence, 
but students should look for the most fitting word in each case. After you 
complete the activity as a class, have partners take turns writing question 
sentences without including the question words. Partners can then switch papers 
and fill in the question words in each other’s sentences. 

Writer’s Toolkit 
Work through Step 3: 
Revising and Step 4: 
Proofreading and 
Editing. 

After-
the-Unit 
Activities

Grades 3–4 PersuasiveGrades 3 4Grades 3 4Grades 5–6  Persuasive

Lesson Plan for

Writer’s Toolkit 
Use Step 5: 
Publishing and 
the Traits of Good 
Writing to give students 
additional ideas.
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Grades 3–4 PersuasiveGrades 3–4 Persuasive

Opinion Piece

Build Background
Tell students that they will be reading and writing opinion pieces. Discuss: 

• An opinion piece expresses a writer’s opinion for or against a particular point of 
view. 

• When was the last time you changed your opinion about something? How did it 
change? 

Set a Purpose  
Discuss the following with students: 

• Why might someone write an opinion piece? 

• How might a writer get you to agree with his or her opinion? 

• Help them set a purpose for working with the unit: I will identify how an opinion 
piece convinces readers and use this information to write my own opinion piece.  

 What Is It?
  Discuss manageable topics for students’ opinion pieces, such as local or 

school issues.   

• Present possible topics, such as We should elect a class president. or Our school 
needs new art supplies. Have partners brainstorm other possible topics. 

• Emphasize that opinion pieces are biased because they only give the writer’s 
point of view. To convince readers to agree with his or her opinion, a writer must 
give reasons for it. 

 Structure
 Have students keep their possible topics in mind as you work through the 
Structure section together.   

• Note that a writer’s opinion should appear at the beginning of the opinion piece. 
Have students write one of their possible opinions at the top of a sheet of paper. 

• Have volunteers identify the reasons given in each sample piece on the Series of 
Paragraphs screen. Underneath their opinions, have students write two reasons. 

 Example Text 
 Read and discuss the Example Text with the class. 

• Print out a copy of the Example Text for each student. Have students identify the 
issue discussed in the text.

• Have students identify and describe the Structure Features on their copies. Ask: 
What sentence in the introduction gives the writer’s opinion? What reasons 
does the writer give to support his or her opinion? What action does the writer 
recommend in the conclusion?

• Students can use their copies as models for writing their opinion pieces.

Before 
the Unit

During 
the Unit

Writer’s Toolkit 
Review the Idea Frames 
in Step 1: Prewriting 
when working through 
this section.

Writer’s Toolkit 
Review the Good 
Beginnings and 
Sequencing Ideas 
sections in Step 2: 
Drafting if students 
need support.

Grades 5–6  Persuasive

Lesson Plan for
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Grades 3–4 Persuasive
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Opinion Piece

 Graphic Organizer
  Use the graphic organizer to aid students in organizing their arguments.  

• Print out copies of the blank organizer for student use. 

 Scaffold
 Use the Example Text to model how to complete a scaffold chart. 

• Print out copies of the blank chart for students to complete on their own or with a 
partner. Have students use their completed charts to write a first draft.

 Revision Checklist
 Help students thoroughly revise and proofread their opinion pieces.

• Print out copies of the Revision Checklist: Opinion Piece. 

• Help students complete the checklist to review their writing.

 English-Language Learners:ELLELL  Language Transfer Speakers of Cantonese, Hmong, Khmer, 
Russian, and Vietnamese may omit linking verbs, saying, for example, It important. 
instead of It is important. Have students practice answering questions that include 
the linking verb. For example, ask Is it important to save trees? and guide students 
to answer It is important to save trees.  

Revision Checklist
Help students select an appropriate format and create a final draft.

• Print out additional copies of the Revision Checklist: Opinion Piece, and have 
students use the checklist to assess their final draft.

Grammar Activity 
Remind students that effective opinion pieces give reasons or evidence. 

• Before students begin the activity, complete one sample sentence as a class. 

• Work through the online activity with students. Remind them that there are many 
correct answers. 

Degrees of Certainty  
Remind students that opinions are more convincing when they are 

expressed in a sure way.

•  Review the examples of language expressing strong certainty and less certainty.  
Then work through the online activity with students. 

Writer’s Toolkit 
Work through Step 
3: Revising, focusing 
on the Conjunctions 
and Connectives 
section, and Step 4: 
Proofreading and 
Editing. 

After-
the-Unit 
Activities

Gr dades 3–4 PersuasiveGrades 3 4Grades 3 4Grades 5–6  Persuasive

Lesson Plan for

Writer’s Toolkit 
Use Step 5: 
Publishing and 
the Traits of Good 
Writing to give students 
additional ideas.
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Grades 3–4 PersuasiveGrades 3–4 Persuasive

Discussion

Build Background
Tell students that they will be reading and writing discussions. Discuss: 

• Discussions are texts that look at an issue from different points of view.

• When was the last time you had a different opinion from someone else? What 
was your opinion? What was the other person’s opinion? How did you talk 
through the issue?  

Set a Purpose  
Discuss the following with students: 

• Why might two people have a discussion?

• What kinds of issues might you talk about in a discussion?  

•  Help them set a purpose for working with the unit: I will identify the features of 
effective discussions and write a discussion about an issue that interests me. 

 What Is It?
  Discuss manageable topics for students’ written discussions, such as local 

or school issues, or issues of personal importance. 

• Suggest some sample issues, such as How can we stop bullying? How can you 
tell what is bullying and what is teasing?

•  Remind students that a discussion is less emotional than an argument and 
requires evidence. They will have to give opinions for and against the issues they 
choose and back up those opinions with reasons and evidence. 

 Structure
 Work with students to write topic and detail sentences.

• Review that detail sentences give reasons for an opinion expressed in the topic 
sentence. 

• Write two topic sentences on the board, such as: Kids should graduate 
elementary school in fifth grade. and Kids should not graduate elementary 
school until sixth grade. Have each half of the class suggest detail sentences for 
one of the topic sentences.  

 Example Text 
 Read and discuss the Example Text with the class. 

• Print out a copy of the Example Text for each student. 

• Have students identify and describe the Structure Features on their copies. Ask: 
What issue does the writer focus on? What is the first opinion on this issue? 
What is the second? What decision does the writer come to in the conclusion?  

• Students can use their marked-up copies as models for writing their discussions.

Before 
the Unit

During 
the Unit

Writer’s Toolkit 
Review the Idea Frames 
in Step 1: Prewriting 
when working through 
this section.

Writer’s Toolkit 
Review the Sequencing 
Ideas section in Step 
2: Drafting if students 
need support.

Grades 5–6  Persuasive

Lesson Plan for
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Discussion

 Graphic Organizer
  Use the graphic organizer to aid students in organizing their arguments. 

• Print out copies of the blank organizer for student use. 

 Scaffold
 Use the Example Text to model how to complete a scaffold chart. 

• Print out copies of the blank chart for students to complete on their own or with a 
partner.   

• Have students use their completed charts to write a first draft. 

 Revision Checklist
 Help students thoroughly revise and proofread their discussions.

• Print out copies of the Revision Checklist: Discussion. 

• Help students complete the checklist to review their writing.

 English-Language Learners:ELLELL  Language Transfer In Spanish, the subject of a sentence is often 
implicit in the verb form. Spanish-speaking students may omit subject pronouns in 
some opinion sentences, saying, for example, Is important to exercise. instead of 
It is important to exercise. Practice including the word it by having them complete 
this sentence: __ is a good idea to build a park. Have them respond to the following 
question using the completed sentence: What do you think about building a park?

 Revision Checklist
 Help students select an appropriate format and create a final draft.

• Print out additional copies of the Revision Checklist: Discussion, and have 
students use the checklist to assess their final draft.

 Grammar Activity 
  Review linking verbs, conjunctions, connectives, and adverbs. 

• Begin to write a list of examples for each part of speech on the board. Have 
volunteers suggest additional examples. 

• Work through the online activity with students.

 Degree of Certainty  
  Review words that express certainty, probability, and possibility. 

•  Work through the online activity with students. 

• Have them identify which words express degree of certainty in each sentence.

Writer’s Toolkit 
Work through Step 3: 
Revising and Step 4: 
Proofreading and 
Editing. 

After-
the-Unit 
Activities

Grades 3–4 PersuasiveGrades 3 4Grades 3 4Grades 5–6  Persuasive

Lesson Plan for

Writer’s Toolkit 
Use Step 5: 
Publishing and 
the Traits of Good 
Writing to give students 
additional ideas.
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Grades 3–4 PersuasiveGrades 3–4 Persuasive

Review of Written Text

Build Background
Tell students that they will be reading and writing reviews of written texts. 
Discuss: 

• A review of written text tells what a writer liked and didn’t like about a piece of 
writing. Reviews may be published in newspapers, magazines, or review blogs. 

• Think about the last book you read. What did you like about it? What didn’t you 
like? 

Set a Purpose  
Discuss the following with students: 

• Why might someone write a review of written text? 

• How might a review of written text help its readers? 

• What might a writer think about when writing a review? 

• Help them set a purpose for working with the unit: I will find out what kind of 
information goes into a review of written text and write my own review.

 What Is It?
  Define the text type for students and help them choose books to review.   

• Explain that a book report is an informative text. It tells readers what a book is 
about. A book review is a persuasive text. It gives an opinion about whether a 
book is worth reading.   

• Provide students with books they have already read during the school year or 
provide age-appropriate books that they can read and then review. 

 Structure
 Discuss with students how a writer can support his or her ideas with 
specific evidence. 

• Write these sentence pairs on the board: This book is great. I like it. and This 
book is great for sixth graders. The exciting plot will keep them interested.

• Explain that both sentence pairs express opinions, but they do so differently. Ask: 
Which pair of sentences would be more useful to someone reading a review?  

 Example Text 
 Read and discuss the Example Text with the class. 

• Print out a copy of the Example Text for each student. 

• Have students identify and describe the Structure Features on their copies. Ask: 
How does the writer introduce the book in an interesting way? Where does the 
writer tell who will enjoy the book? What does the writer dislike about the book?

• Students can use their marked-up copies as models for writing their reviews. 

Before 
the Unit

During 
the Unit

Writer’s Toolkit 
Review the Research, 
Note Taking, and Skim 
and Scan pages in 
Step 1: Prewriting 
when working through 
this section, to help 
students take notes 
on the books they will 
review.

Grades 5–6  Persuasive

Lesson Plan for
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Review of Written Text

 Graphic Organizer
  Use this section to help students gather information for their reviews.  

• Point out that filling in the character and plot details boxes will help them as they 
write their summaries. Print out copies of the blank organizer for student use. 

 Scaffold
 Use the Example Text to model how to complete a scaffold chart. 

• Print out copies of the blank chart for students to complete on their own or with a 
partner. Have students use their completed charts to write a first draft.

 Revision Checklist
 Help students thoroughly revise and proofread their reviews.

• Print out copies of the Revision Checklist: Review of Written Text. 

• Help students complete the checklist to review their writing.

 English-Language Learners:ELLELL  Language Transfer Students whose primary languages do not have 
subject-verb agreement (Cantonese, Hmong, Tagalog, Korean) may struggle with 
third-person verb forms when writing summaries of a book’s events for a review. 
Provide support by reviewing third-person forms of verbs that students may use in a 
summary. For example, you might go over sentences such as: The baby talks to 
Jack. Jack is surprised. 

 Revision Checklist
 Help students select an appropriate format and create a final draft.

• You may wish to start a class review blog to publish students’ reviews. 

• Print out additional copies of the Revision Checklist: Review of Written Text, and 
have students use the checklist to assess their final draft.

 Grammar Activity
  Review the different uses of connectives with students. 

• Give examples of connectives that sequence, compare and contrast, and express 
cause and effect. Then work through the online activity with students.  

 Net a Tense 
 Review how to construct verbs in past, present, and future tense.

•  To check students’ understanding, use each type of verb in a sentence and have 
students identify the tense. 

•  Work through the online activity with students. 

Writer’s Toolkit 
Review the Sequencing 
Ideas and Locating the 
Main Idea sections in 
Step 2: Drafting if 
students need support.

Writer’s Toolkit 
Work through Step 3: 
Revising and Step 4: 
Proofreading and 
Editing. 

After-
the-Unit 
Activities

Grades 3–4 PersuasiveGrades 3 4Grades 3 4Grades 5–6  Persuasive

Lesson Plan for

Writer’s Toolkit 
Use Step 5: 
Publishing and 
the Traits of Good 
Writing to give students 
additional ideas.
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Grades 3–4 PersuasiveGrades 3–4 Persuasive

Letter to the Editor

Build Background
Tell students that they will be reading and writing letters to the editor. Discuss: 

• An editor is a person who controls what goes into a newspaper, magazine, or 
Web site. 

• What kinds of letters or emails have you written? How do you think a letter to the 
editor might be different?

Set a Purpose 
Discuss the following with students: 

• Why might someone want to publish a letter to the editor?

• How might a letter writer make sure his or her letter is taken seriously?

• Help them set a purpose for working with the unit: I will find out how to write an 
effective letter to the editor and write my own letter about an issue I care about. 

 What Is It?
  Discuss the various purposes for writing a letter to the editor.  

• Provide examples of local issues that someone might protest or complain about 
in a letter to the editor, such as a town’s failure to plow streets after a snowstorm. 

• If possible, bring in sample letters from a local newspaper. 

 Structure
 In preparation for writing, show students a template for a formal letter.  

• Point out that, apart from the persuasive part of the text, a letter to the editor 
has formal parts including a greeting, closing, and addresses for the sender and 
recipient. 

• Explain that the main body is where the writer actually discusses the issue or 
event. Discuss how connectives are used to link ideas in the sample text. 

 Example Text 
 Read and discuss the Example Text with the class. 

• Print out a copy of the Example Text for each student. 

• Have students identify and describe the Structure Features on their copies. Ask: 
How does this letter try to persuade readers? Where does the writer state his 
purpose for writing the letter? What actions does he suggest in the conclusion?

• Students can use their marked-up copies as models for writing their letters. 

 Graphic Organizer
  Explain that tree diagrams can help students organize their writing into 

main ideas and details.  

• With students, go over how to complete each box of the graphic organizer. 

Before 
the Unit

During 
the Unit

Writer’s Toolkit 
Review the Idea Frames 
in Step 1: Prewriting 
when working through 
this section.

Writer’s Toolkit 
Review the Good 
Beginnings, Locating 
Main Idea and Details, 
and Sequencing Ideas 
sections in Step 2: 
Drafting if students 
need support.

Grades 5–6  Persuasive

Lesson Plan for
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Writing Interactively • 28 

Letter to the Editor

 Scaffold
 Use the Example Text to model how to complete a scaffold chart. 

• Print out copies of the blank chart for students to complete. Emphasize the field 
about stating the letter’s purpose, as the purpose will guide the content of the 
letter. Have students use their completed charts to write a first draft. 

 Revision Checklist
 Help students thoroughly revise and proofread their letters to the editor.

• Print out copies of the Revision Checklist: Letter to the Editor. 

• Help students complete the checklist to review their writing.

 English-Language Learners:ELLELL  Language Transfer Speakers of Cantonese may omit prepositions 
in sentences, saying We go the swings. instead of We go on the swings. 
Help students practice using prepositions by correctly restating sentences and 
emphasizing the prepositions: Put it on the table. We go to the library. 

 Revision Checklist
 Help students select an appropriate format and create a final draft.

• You may wish to have students send their letters to a local publication, or publish 
them on a class blog or school Web site.  

• Print out additional copies of the Revision Checklist: Letter to the Editor, and have 
students use the checklist to assess their final draft.

 Grammar Activity 
  Explain that prepositions may express time, position, direction, or 

relationship. 

• Give an example of each type of preposition, such as at (time), under (position), 
past (direction), and without (relationship). Use each in an example sentence. 

• Work through the online activity with students.

 Formal and Informal Language  
 Review the differences between formal and informal language. 

•  Work through the online activity with students. 

• Have partners practice by asking and answering the same questions using  
formal and informal language.

Writer’s Toolkit 
Work through Step 3: 
Revising and Step 4: 
Proofreading and 
Editing. 

After-
the-Unit 
Activities

Gr dades 3–4 PersuasiveGrades 3 4Grades 3 4Grades 5–6  Persuasive

Lesson Plan for

Writer’s Toolkit 
Use Step 5: 
Publishing and 
the Traits of Good 
Writing to give students 
additional ideas.
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Student’s Name  Date 

Persuasive Writing Rubric 
Reproduce this writing rubric for each student you wish to assess. Write the student’s 
score in the last column of the chart. Add up the points, and then evaluate the student 
based on the recommendations below the rubric. 

If a student scored 20–24, the 
student demonstrates proficiency in 
writing persuasive texts. The student 
has a solid understanding of all 
aspects and traits of good writing, 
as applied to persuasive texts. 

If a student scored 13–19, the 
student is progressing in his or her 
ability to write persuasive texts. The 
student is moving toward a solid 
understanding of the aspects and 
traits of good writing, as applied 
to persuasive texts.

If a student scored 6–12, the 
student is still developing his or her 
ability to write persuasive texts. The 
student may need additional support 
in refining his or her understanding of 
the aspects and traits of good writing, 
as applied to persuasive texts. 

Scoring and Evaluating the Writing

Grades 3–4 Persuasive
  Writing is focused on 

a specific topic and its 

purpose is clear.

  Ideas are clear and 

persuasive, with many 

supporting details.

  Piece contains all 

required parts (e.g. 

introduction).

  The progression of 

ideas is logical and 

easy to follow.

  Word choice is 

appropriate for the text 

type and effectively 

expresses point of view 

or message.

  Voice and tone are 

effectively persuasive 

throughout.

  Very few or no errors 

in grammar, spelling, 

and punctuation.

  Most of the writing is 

focused on a specific 

topic and its purpose is 

fairly clear.

  Ideas are mostly clear 

and persuasive, with 

some supporting 

details.

  Piece contains most 

required parts.

  The progression of 

ideas is mostly logical 

and easy to follow.

  Word choice is mostly 

appropriate for the text 

type, and expresses 

point of view or 

message in most cases.

  Voice and tone are 

effectively persuasive in 

most cases.

  Some errors in 

grammar, spelling, 

and punctuation, but 

reader’s understanding 

is not affected.

  Some of the writing is 

focused on a specific 

topic and the purpose 

is a bit unclear.

  Ideas are somewhat 

clear and persuasive, 

with few supporting 

details.

  Piece is missing more 

than one required part. 

  The progression of 

ideas is somewhat 

logical, but difficult to 

follow at times.

  Word choice is 

somewhat appropriate 

for the text type, and 

usually expresses point 

of view or message.

  Voice and tone are 

slightly persuasive, but 

uneven.

  Frequent errors in 

grammar, spelling, and 

punctuation, but the 

meaning of the piece is 

still mostly clear.

  The writing is 

unfocused. Its topic 

and purpose are 

unclear.

  Ideas are not clear or 

persuasive. There are 

no supporting details 

or details are not 

relevant.

  Piece is missing many 

required parts.

  The ideas are 

disorganized and 

difficult to follow 

throughout.

  Word choice is 

inappropriate for the 

text type and fails to 

express point of view 

or message.

  Voice and tone are not 

persuasive at all.

  Severe errors in 

grammar, spelling, 

and punctuation, 

which limit reader’s 

understanding.

Focus

Ideas

Organization

Word Choice

Voice

Conventions

Total 

 Grades 3–4 Persuasive 4 3 2 1 Score
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Correlations 

Writing Standards
Text Types and Purposes
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Writinggggg StandardsGrade 5 • Common Core State Standards for Writing Persuasive

Grades 3–4 PersuasiveGrades 3–4 PersuasiveP s s eGrade 6 • Common Core State Standards for Writing Persuasive

Including instruction on the following Grades 5-6 Language Standards

1.  Demonstrate command of the conventions of 
standard English grammar and usage when writing 
or speaking. 

 •  Explain the function of conjunctions, prepositions, 
and interjections in general and their function in 
particular sentences. (GRADE 5)

 •  Recognize and correct inappropriate shifts in 
pronoun number and person. (GRADE 6)

 •  Recognize variations from standard English in 
their own and others’ writing and speaking, and 

identify and use strategies to improve expression 
in conventional language. (GRADE 6)

2.  Demonstrate command of the conventions of 
standard English capitalization, punctuation, and 
spelling when writing.  

 •  Use punctuation to separate items in a series. 
(GRADE 5)

 •  Use a comma to separate an introductory element 
from the rest of the sentence. (GRADE 5)

 •  Spell grade-appropriate words correctly, 

consulting references as needed. (GRADE 5)
 •  Spell correctly. (GRADE 6)
3.  Use knowledge of language and its conventions 

when writing, speaking, reading, or listening. 
 •  Expand, combine, and reduce sentences for 

meaning, reader/listener interest, and style. 
(GRADE 5)

 •  Vary sentence patterns for meaning, reader/
listener interest, and style. (GRADE 6)

 • Maintain consistency in style and tone. (GRADE 6)

 

Text Types and Purposes

 1. Write opinion pieces on topics or texts, supporting a point of view with reasons and information.

  a.  Introduce a topic or text clearly, state an opinion, and create an organizational structure in which ideas are 
logically grouped to support the writer’s purpose.

  b.  Provide logically ordered reasons that are supported by facts and details. 

  c.  Link opinion and reasons using words, phrases, and clauses (e.g., consequently, specifically).

  d. Provide a concluding statement or section related to the opinion presented.

Production and Distribution of Writing

 4.  Produce clear and coherent writing in which the development and organization are appropriate to task, 
purpose, and audience. 

 5.  With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 
revising, editing, rewriting, or trying a new approach.

  6.  With some guidance and support from adults, use technology, including the Internet, to produce and publish 
writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills 
to type a minimum of two pages in a single sitting.

Range of Writing 

 10.  Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames 
(a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

 • • • • • • •
 • • • • • • •
 • • • • • • •
 • • • • • • •

 • • • • • • •

 • • • • • • •

 • • • • • • •

 • • • • • • •

Text Types and Purposes

 2.  Write arguments to support claims with clear reasons and relevant evidence.

  a. Introduce claim(s) and organize the reasons and evidence clearly

  b.  Support claim(s) with clear reasons and relevant evidence, using credible sources and demonstrating an 
understanding of the topic or text. 

  c.  Use words, phrases, and clauses to clarify the relationships among claim(s) and reasons.

  d. Establish and maintain a formal style.

  e. Provide a concluding statement or section that follows from the argument presented.

Production and Distribution of Writing

 4.  Produce clear and coherent writing in which the development, organization, and style are appropriate to task, 
purpose, and audience. 

 5.  With some guidance and support from peers and adults, develop and strengthen writing as needed by 
planning, revising, editing, rewriting, or trying a new approach.  

 6.  Use technology, including the Internet, to produce and publish writing as well as to interact and collaborate 
with others; demonstrate sufficient command of keyboarding skills to type a minimum of three pages in a 
single sitting.

Range of Writing 

 10.  Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames 
(a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

 • • • • • • •
 • • • • • • •
 • • • • • • •
 • • • • • • •
 • • • • • • •

 • • • • • • •

 • • • • • • •

 • • • • • • •

 • • • • • • •


