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Benefits of the Sundance/Newbridge 
Assessment Readiness for Common Core 
Program

•  Offers a range of high quality informational passages representing a variety of topics

• Incorporates passages at different reading levels for successful practice

•  Promotes effective test-taking practices through three types of assessment items:  
selected responses, constructed responses, and performance tasks

• Supplies standard-specific questions to assess students’ comprehension

•  Presents options for working as a whole class or in small groups to promote  
collaborative learning

•  Provides opportunities for students to compare their responses to high-scoring answers

• Fosters independent reading skills
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Overview
The Sundance/Newbridge Assessment Readiness for Common Core: Instructional 
Practice with Short, Complex, Informational Passages is designed to provide opportunities 
for students in grades 2 through 6 to improve their nonfiction reading comprehension and analytical 
proficiency while practicing their standardized test-taking skills . 

Organized in functional binders, this program includes short passages that cover a range of content-
area topics . The passages are carefully selected excerpts from Sundance/Newbridge informational 
texts . Each engaging, leveled passage concludes with a set of text-specific selected and constructed 
response items that require students to demonstrate their ability to meet the Common Core State 
Standard (CCSS) requirements for reading informational texts . Each grade-level binder also includes 
performance tasks that give students practice with integrating information from multiple print and 
digital sources . 

Each grade-level Teacher Guide offers CCSS correlations for each item and sample responses to aid  
in evaluating student work . The program’s CD-ROM provides printable and interactive formats of 
every passage .

Assessing the Common Core  
State Standards for ELA
Informational Texts

The Common Core State Standards place emphasis on students’ abilities to read nonfiction as they 
progress from one grade to the next . The Standards refer to “extensive research establishing the need 
for college and career ready students to be proficient in reading informational text independently in 
a variety of content areas .” (NGA Center and CCSSO, 4) The Standards also point out that they are in 
agreement with the National Assessment of Educational Progress’s (NAEP) 2009 reading framework, 
which “requires a high and increasing proportion of informational text on its assessment as students 
advance through the grades .” (NGA Center and CCSSO, 4) To show their proficiency, students 
will be required to read and analyze informational texts on standardized tests . These Sundance/
Newbridge Assessment Readiness for Common Core passages supply practice with this type of 
text, so students will be familiar with how to approach the unique demands of these texts when they 
encounter them on the tests . 

Short, Complex Passages
According to the “Revised Publishers’ Criteria for the Common Core State Standards in English 
Language Arts and Literacy, Grades 3–12” presented by the lead authors of the Common Core State 
Standards, students need experience with reading informational materials of varying lengths . As part 
of these materials, “shorter, challenging texts that elicit close reading and re-reading are provided 
regularly at each grade .” (Coleman & Pimentel, 4) The Standards require students to closely examine 
the text . In order to achieve this, the materials also need to be “compact, short, self-contained 
texts that students can read and re-read deliberately and slowly to probe and ponder the meanings 
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of individual words, the order in which sentences unfold, and the development of ideas over the 
course of the text . Reading in this manner allows students to fully understand informational texts .” 
(Coleman & Pimentel, 4)

Although students need to read short passages, the texts they read still need to be of a complexity 
that allows students to think critically about the information they present . The authors of the 
Publishers’ Criteria reinforce that the Standards “hinge on students encountering appropriately 
complex texts at each grade level to develop the mature language skills and conceptual knowledge 
they need for success in school and life .” (Coleman & Pimentel, 3) The Sundance/Newbridge 
Assessment Readiness for Common Core passages are each three pages in length and consist 
of high-interest texts that have been carefully excerpted from Sundance/Newbridge’s leveled titles . 
The passages provide opportunities for students to read authentic informational texts that necessitate 
close reading and thorough analysis of the facts and ideas presented . 

Questions and Tasks
The lead authors of the CCSS for ELA also outline in the “Revised Publishers’ Criteria” the essential 
aspects of the questions and tasks that are included in CCSS-aligned materials . One main element 
is that the bulk of the questions depend on the text at hand . The authors describe that because 
using text evidence is central to the standards, most of the questions and tasks students respond to 
must “be based on the text under consideration .” These “rigorous text-dependent questions require 
students to demonstrate that they not only can follow the details of what is explicitly stated but also 
are able to make valid claims that square with all the evidence in the text .” (Coleman & Pimentel, 6) 

The two organizations responsible for developing the CCSS tests—Partnership for Assessment 
of Readiness for College and Careers (PARCC) and Smarter Balanced Assessment Consortium—
present three specific question formats . The PARCC grades 3–8 assessments “will include a range of 
item types, including innovative constructed response, extended performance tasks, and selected 
response .” (Partnership for Assessment of Readiness for College and Careers) Similarly, the Smarter 
Balanced question formats include the following: “selected-response items [that] prompt students 
to select one or more responses for a set of options”; “constructed-response items [that] prompt 
students to produce a text or numerical response in order to collect evidence about their knowledge 
or understanding of a given assessment target”; and “performance tasks [that] measure a student’s 
ability to integrate knowledge and skills across multiple standards .” (Smarter Balanced Assessment 
Consortium) With the Sundance/Newbridge Assessment Readiness for Common Core 
program, students will practice responding to text-specific questions in all three formats .

REFERENCES:

Coleman, D . & Pimentel, S . (2012) . “Revised Publishers’ Criteria for the Common Core State Standards in English Language Arts and 
Literacy, Grades 3–12 .” Available at www .corestandards .org/assets/Publishers_Criteria_for_3-12 .pdf .

National Governors Association Center for Best Practices (NGA Center) and Council of Chief State School Officers (CCSSO) . (2010) . 
Common Core State Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects. Washington, DC: 
NGA Center and CCSSO .

Partnership for Assessment of Readiness for College and Careers . (2013) . “3–8 Assessments .” Achieve, Inc . Available at www .parcconline .
org/3–8-assessments . 

Smarter Balanced Assessment Consortium . (2012) . “Sample Items and Performance Tasks .” Available at www .smarterbalanced .org/sample-
items-and-performance-tasks .
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Using the Assessment Readiness 
for Common Core Program

The Sundance/Newbridge Assessment Readiness for Common Core program has been designed to 
meet the needs of today’s highly diverse classrooms . Each grade-level binder organizes the passages 
according to their Guided Reading Level, allowing teachers to assign specific passages to individual 
students based on their reading abilities . Use the program for whole-class instruction or small-group 
collaborative work . Students may also use the program for independent practice . 

Whole-Class and Small-Group Instruction
1. Close Reading

Select a passage based on the students’ reading levels . Display the passage and provide students 
with copies . If using an interactive whiteboard, use the interactive PDF version of the passage 
from the CD-ROM . 

Have students read the passage once, either silently or call on volunteers to read sections aloud . 
Then have students reread the passage . Encourage them to mark the text . They may underline 
important points, circle key terms, and write questions and notes in the margins . 

2. Selected Response Items
Work with students to answer each selected response item . Have students read the first question 
and its answer choices . After all students have recorded their answer, ask volunteers to explain 
how they used the information in the passage to eliminate choices and select an answer . To 
reinforce the idea of locating textual evidence, work with students to mark the passage text that 
helps them answer the question . Repeat for the remaining selected response items .

3. Constructed Response Items
First, have students read the prompt . Discuss the focus of the item as needed . Model thinking 
aloud about what the question asks and which information in the passage relates to this 
question . Have students write their responses and allow time for volunteers to share their 
responses . Point out that constructed response items may have more than one correct answer, 
as long as the answer is based on the information students have learned from the passage . 
Also remind students to write in complete sentences and to correctly quote the text when the 
prompt directs them to support their answer with details from the passage .

4. Performance Tasks
Assign a Performance Task to students based on the Guided Reading Level of the passages they 
have read . Provide students with a copy of the performance task and its accompanying graphic 
organizer for note taking, if applicable . As a whole class or a small group, review the entire 
Performance Task . Then have students complete each part of the task in pairs or smaller groups . 
For Part I, students will either watch a video or read another passage . For Part II, they will review 
one or more of the passages from the program at their Guided Reading Level and answer 
constructed response questions . For Part III, students will compose an extended response to a 
writing prompt that requires them to draw on multiple sources . 



Assessment Readiness for Common Core   TEACHER GUIDE SAMPLER     5

Use the Performance Tasks Instructions and Scoring and the Performance Tasks rubrics provided 
in this Teacher Guide for specific instructional support for each Performance Task and to evaluate 
students’ work .

Independent Practice
Passages should only be used for independent practice after students have had an 
opportunity to receive immediate feedback on their answers.

1. Close Reading
Assign or assist students in selecting a passage at the student’s reading level . Provide students 
with a printed copy of the passage or have them use the interactive PDF version from the CD-
ROM on a computer that can be saved and printed . 

Have students read the passage independently . Encourage students to reread the passage and 
mark the text . They may underline important points, circle key terms, and writing questions and 
notes in the margins . 

2. Selected Response Items
Have students complete the selected response items that accompany the passage . Remind them 
to return to the passage to help them determine the answers .

3. Constructed Response Items
Have students write their responses or type them into the interactive PDF . Remind them to save 
their work often . Once students have completed the questions, have them check their answers . 
Have pairs of students who have read the same passage discuss the text and their responses . 

After students have completed their first passage and set of questions, review their work and 
provide them with the answers . Once students have had their work reviewed, assign additional 
passages based on their reading level for continued independent practice with answering text-
specific selected and constructed response questions .

4. Performance Tasks
Assign a Performance Task to students based on the Guided Reading Level of the passages they 
have read . Provide students with a copy of the performance task and its accompanying graphic 
organizer for note taking, if applicable . Have students complete each part of the task individually 
or in pairs . For Part I, students will either watch a video or read another passage . For Part II, they 
will review one or more of the passages from the program at their Guided Reading Level and 
answer constructed response questions . For Part III, students will compose an extended response 
to a writing prompt that requires them to draw on multiple sources . Use the Performance Tasks 
Instructions and Scoring and the Performance Tasks rubrics provided in this Teacher Guide for 
specific instructional support for each Performance Task and to evaluate students’ work .
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Selected and Constructed Responses  
Answers and Scoring

Grade 2 | Passage 18 • Level L

“A Special Dog”
Selected Responses

1. D (RI .2 .1, RI .2 .10)

2. C (RI .2 .2, RI .2 .10)

3. C (RI .2 .3, RI .2 .10)

Constructed Responses

4. Scoring Points

2 points—lists four different things; Sample answer (four of the following): hand 
signals, stop at curbs, working in places with lots of people and cars, ignore a 
signal that leads to danger, guide owner around obstacles

1 point—lists three different things

0 points—does not give a logical answer

(RI.2.1, RI.2.10)

5. Scoring Points

2 points—correctly identifies what instructor would tell a blind person to do and 
includes both details from the text; Sample answer: The instructor would tell a 
blind person to reward Stewart with love, pats, and praise . Details from the text 
are: “Lindsay gave him lots of love .” and ”The dogs are rewarded with loving pats 
and lots of praise when they learn to do something .”

1 point—partially answers the question

0 points —does not give a logical answer

(RI.2.3, RI.2.10, W.2.8)



Assessment Readiness for Common Core   TEACHER GUIDE SAMPLER     7

Selected and Constructed Responses  
Answers and Scoring

Grade 3 | Passage 21 • Level P 

“An Important Invention”
Selected Responses

1. D (RI .3 .6, RI .3 .10)

2. C (RI .3 .8, RI .3 .10)

3. C (RI .3 .7, RI .3 .10)

Constructed Responses

4. Scoring Points

2 points—correctly completes the chart

1 point—partially completes the chart

0 points—is missing most information or incorrectly completes the chart

(RI.3.1, RI.3.8, RI.3.10)

The Problem The Solution

No freezers in stores Offered to help pay for freezer

No way to move frozen 
food in the summer

Frederick McKinley Jones to invent 
trucks with refrigeration

People did not want  
to try it

Tin shortage for canned foods 
caused people to start buying  
frozen foods

5. Scoring Points

1 point—correctly explains how the graph adds to the information in the article; 
Sample answer: The graph shows the most popular frozen vegetables according to 
a survey . This information adds to the idea in the article that frozen vegetables are 
now very popular .

0 points—does not give a logical answer

(RI.3.7, RI.3.10, W.3.4, W.3.10)
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Selected and Constructed Responses  
Answers and Scoring

Grade 4 | Passage 11 • Level R 

“Alien Invaders”
Selected Responses

1. B (RI .4 .2, RI .4 .10)

2. C (RI .4 .1, RI .4 .8, RI .4 .10)

3. D (RI .4 .1, RI .4 .10)

Constructed Responses

4. Scoring Points

2 points—correctly explains all three traits; Sample answer: Invaders spread or 
reproduce quickly so there are many of them . Invaders are not particular about 
what they eat or where they live, so the new environment allows them to thrive . 
Invaders do not have natural enemies so nothing kills them off .

1 point—explains two traits

0 points—does not give a logical answer

(RI.4.1, RI.4.3, RI.4.10, W.4.4, W.4.10)

5. Scoring Points

2 points—accurately summarizes why the zebra mussels were a threat to the 
environment; Sample answer: Zebra mussels were a threat to the environment 
because of the damage they caused . Huge beds of mussels grew quickly and the 
mussels spread to other waterways . They blocked pipes so water could not run 
through .

1 point—partially summarizes why zebra mussels were a threat

0 points—does not give a logical answer

(RI.4.2, RI.4.10, W.4.4, W.4.10)
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Selected and Constructed Responses  
Answers and Scoring

Grades 5/6 | Passage 8 • Level T

“The Hungry Romans”
Selected Responses

1. C (RI .5 .2, RI .5 .10)

2. B (RI .5 .1, RI .5 .10)

3. D (RI .5 .8, RI .5 .10)

Constructed Reponses

4. Scoring Points

2 points—explains two ways that the title could be interpreted; Sample answer: 
Hungry Romans could refer to Romans who acted like they were hungry because 
they ate so much, especially at feasts . The title could also refer to the poor Romans 
who really were hungry because they had no meat or food was in short supply .

1 point—explains one way the title could be interpreted

0 points—does not give a logical answer

(RI.5.1, RI.5.10, W.5.9b, W.5.10)

5. Scoring Points

2 points—gives three different positive things; Sample answers (three of the 
following): huge trading power, system of laws for entire empire, fair system of 
weights and measurements, kept pirates away so people were safe, built roads so 
people could travel

1 point—gives two different positive things

0 points—gives fewer than two positive things

(RI.5.1, RI.5.10)
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Grade 2 Performance Tasks  
Instructions and Scoring

Level L
Provide students with copies of the student page from the binder for this Performance 
Task .

Part I 
Have students working on this Performance Task complete Part I as a whole group . 
Point out that their work for this section of the Performance Task is not scored .

•  Have students watch a video about training guide dogs . The video should focus 
on how dogs are trained to become guide dogs for blind people . 

•  After students watch the video, review it with them . Work with students to write 
notes about the information in the video .

•  Guide a discussion with the whole group or smaller groups about the following 
questions:

1. How do trainers get the dogs to do what they need to do?

2. What do you think is the most important thing the dogs learn? Why?

Part II
Have students work in small groups or individually to complete Part II of this 
Performance Task . Point out that their answers to this section of the Performance Task 
will be scored .

• Have students read or reread passage 18, “A Special Dog .”

•  Then have students complete the constructed response items on their 
Performance Task sheets .

•  Review students’ responses based on the scoring points and sample answers 
provided below .

1. Scoring Points

2 points—names both types of training a seeing eye dog gets; Sample answer: 
One type of training is early training or living with a family . The dog learns 
commands and learns to be comfortable around people . Another type of 
training is at Seeing Eye school . The dog learns hand signals and how to ignore a 
command if it is dangerous .

1 point—partially answers the question, such as names the two types of training 
but does not explain what the dog learns at each 

0 points—does not give a logical answer

(RI.2.1, RI.2.2, RI.2.10)
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2. Scoring Points

2 points—has two or more likenesses and two or more differences; Sample 
answers:

Likenesses—Both tell about harness training . Both tell about making sure the 
dog and person have enough room to move . Both tell about disobeying if the 
command is dangerous .

Differences—The passage explains all the steps in training, while the video only 
explains some steps . The passage is about one dog’s training, while the video is 
about all dogs .

1 point—partially completes the Venn diagram, such as has only one likeness and 
one difference 

0 points—does not give a logical answer or is missing most information

(RI.2.1, RI.2.3, RI.2.9, RI.2.10)

Part III
Have students work in pairs or individually to complete Part III of this Performance 
Task . Point out that their answers to this section of the Performance Task will be 
scored .

•  Have students use a graphic organizer or an outline to organize their ideas 
before they write their response .

•  Review the format of an informative paragraph . Tell students they should first 
state their topic . Then they should provide facts to add to their idea . Finally, 
they should write a conclusion sentence .

•  Have student pairs review each other’s work and provide each other with 
feedback . Then have students revise their drafts based on their partner’s 
comments .

•  Use the scoring rubric provided in this Teacher Guide to evaluate students’ 
informative paragraphs .

(RI.2.1, RI.2.3, RI.2.10, W.2.2, W.2.5, W.2.8) 
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Grade 5 Performance Tasks  
Instructions and Scoring

Level T
Provide students with copies of the student page and the note-taking page from the 
binder for this Performance Task .

Part I 
Have students working on this Performance Task complete Part I as a whole group, in 
pairs, or individually . Point out that their work for this section of the Performance Task 
is not scored .

•  Have students research information about food in the ancient cultures of Egypt 
and Mesoamerica . If available, suggest students consult the Newbridge title 
Boars, Barley, and Broth: Food in the Ancient World by Daniel Benjamin .

•  Point out the key ideas on their note-taking sheet and encourage them to find 
information about these ideas in their sources . Remind them to note from which 
source they found each piece of information .

•  Have students read or review passage 8, “The Hungry Romans .” Students 
should complete their note-taking sheet with the information from this passage .

Part II
Have students work individually or in small groups to complete Part II of this 
Performance Task . Point out that their answers to this section of the Performance Task 
will be scored . 

•  Have students complete the constructed response items on their Performance 
Task sheets .

•  Review students’ responses based on the scoring points and sample answers 
provided below .

1. Scoring Points

2 points—provides a summary of the sources about food in ancient Egyptian 
culture that is free of personal opinions

1 point—partially summarizes the sources but includes less important details or a 
personal opinion

0 points—does not give a logical summary

(RI.5.2, RI.5.10, W.5.4, W.5.10)

2. Scoring Points

2 points—provides a summary of the sources about food in ancient Mesoamerican 
culture that is free of personal opinions

1 point—partially summarizes the sources but includes less important details or a 
personal opinion

0 points—does not give a logical summary

(RI.5.2, RI.5.10, W.5.4, W.5.10)
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3. Scoring Points

2 points—provides a summary of the sources about food in ancient Roman culture 
that is free of personal opinions

1 point—partially summarizes the sources but includes less important details or a 
personal opinion

0 points—does not give a logical summary

(RI.5.2, RI.5.10, W.5.4, W.5.10)

Part III
Have students work individually or in pairs to complete Part III of this Performance 
Task .

Point out that their answers to this section of the Performance Task will be scored .

• Have students outline their answers before they write their response .

•  Have student pairs review each other’s work and provide each other with 
feedback . Then have students revise their drafts based on their partner’s 
comments .

•  Use the scoring rubric provided in this Teacher Guide to evaluate students’ 
informative writing .

(RI.5.3, RI.5.6, RI.5.7, RI.5.9, RI.5.10, W.5.2, W.5.4, W.5.5, W.5.7, W.5.9b, 
W.5.10)
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Performance Tasks Analytic Rubric
Cannot Score: Response is not in English, does not answer the question, is 
unreadable because of very weak language conventions, or is not provided .

4 3 2 1

Comprehension
of Grade Level 

Texts/Media

Response shows complete 
understanding of texts/
media.

Response shows a mostly 
accurate understanding of 
the texts/media.

Response shows a 
somewhat accurate 
understanding of the texts/
media.

Response shows an 
inaccurate understanding 
of the texts/ media.

Writing

Written 
Expression

Response completely 
follows explicitly stated 
format, including type (e.g., 
informative, persuasive) 
and task (e.g., letter, poster, 
paragraph).

Response is completely 
focused with details 
supporting the stated main 
idea.

Response is effectively 
organized, using a logical 
progression including an 
effective introduction and 
conclusion, where needed.

Response effectively 
elaborates on the topic by 
using convincing support 
from the materials while 
integrating and explaining 
the information.

Response adequately 
follows explicitly stated 
format, including type (e.g., 
informative, persuasive) 
and task (e.g., letter, poster, 
paragraph).

Response is generally 
focused with details almost 
always supporting the 
stated main idea.

Response is adequately 
organized, generally using 
a logical progression 
including an adequate 
introduction and 
conclusion, where needed.

Response adequately 
elaborates on the topic by 
generally using support 
from the materials while 
generally integrating/
explaining information.

Response attempts to 
follow explicitly stated 
format, including type (e.g., 
informative, persuasive) 
and task (e.g., letter, poster, 
paragraph).

Response is somewhat 
focused with details 
attempting to support a 
general main idea.

Response has an 
inconsistent organizational 
structure with evident 
flaws and weak or missing 
introduction and/or 
conclusion.

Response unevenly 
elaborates on the topic by 
using weak or no support 
and/or inadequately 
explaining the information.

Response does not follow 
explicitly stated format.

Response is related to the 
topic but the main idea is 
unclear and not supported 
by details.

Response shows little or 
no organization, contains 
extra material, and is 
missing an introduction 
and/or a conclusion.

Response uses little or no 
elaboration or support 
for ideas and does not 
completely explain them.

Writing

Language and 
Conventions

Response consistently uses 
academic and domain-
specific vocabulary.

Response shows a strong 
command of English 
grammar and sentence 
structure.

Response consistently 
capitalizes appropriately, 
uses correct end 
punctuation, and spells 
grade-level words 
correctly and other words 
phonetically.

Response often correctly 
uses academic and domain-
specific vocabulary.

Response shows an 
adequate command of 
English grammar and 
sentence structure so that 
meaning is clear.

Response almost always 
capitalizes appropriately, 
uses end punctuation, and 
spells grade-level words 
correctly and others words 
phonetically.

Response seldom correctly 
uses academic and domain-
specific vocabulary.

Response shows frequent 
errors in English grammar 
and sentence structure, 
which makes the meaning 
difficult to understand.

Response sometimes 
capitalizes appropriately, 
uses end punctuation, and 
spells grade-level words 
correctly and other words 
phonetically.

Response does not use or 
incorrectly uses academic 
and domain-specific 
vocabulary.

Response shows frequent 
errors in English grammar 
and sentence structure, 
so that multiple readings 
are needed to understand 
some meaning.

Response has multiple 
capitalization, punctuation, 
and spelling errors, which 
make understanding 
difficult.
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Performance Tasks Holistic Rubric
Cannot Score: Response is not in English, does not answer the question, is 
unreadable because of very weak language conventions, or is not provided .

4

• Shows complete understanding of texts/media
• Completely follows explicitly stated format, including type (e.g., informative, persuasive) and task (e.g., letter, poster, paragraph)
• Is completely focused with details supporting the stated main idea
• Is effectively organized, using a logical progression including an effective introduction and conclusion, where needed
• Effectively elaborates on the topic by using convincing support from the materials while integrating and explaining the 

information
• Consistently uses academic and domain-specific vocabulary
• Shows a strong command of English grammar and sentence structure
• Consistently capitalizes appropriately, uses correct end punctuation, and spells grade-level words correctly and other words 

phonetically

3

• Shows a mostly accurate understanding of the texts/media
• Adequately follows explicitly stated format, including type (e.g., informative, persuasive) and task (e.g., letter, poster, paragraph)
• Is generally focused with details almost always supporting the stated main idea
• Is adequately organized, generally using a logical progression including an adequate introduction and conclusion, where 

needed
• Adequately elaborates on the topic by generally using support from the materials while generally integrating/explaining 

information
• Often correctly uses academic and domain-specific vocabulary
• Shows an adequate command of English grammar and sentence structure so that meaning is clear
• Almost always capitalizes appropriately, uses end punctuation, and spells grade-level words correctly and others words 

phonetically

2

• Shows a somewhat accurate understanding of the texts/media
• Attempts to follow explicitly stated format, including type (e.g., informative, persuasive) and task (e.g., letter, poster, paragraph)
• Is somewhat focused with details attempting to support a general main idea
• Has an inconsistent organizational structure with evident flaws and weak or missing introduction and/or conclusion
• Unevenly elaborates on the topic by using weak or no support and/or inadequately explaining the information
• Seldom correctly uses academic and domain-specific vocabulary
• Shows frequent errors in English grammar and sentence structure, which makes the meaning difficult to understand
• Sometimes capitalizes appropriately, uses end punctuation, and spells grade-level words correctly and other words phonetically

1

• Shows an inaccurate understanding of the texts/ media
• Does not follow explicitly stated format
• Is related to the topic but the main idea is unclear and not supported by details
• Shows little or no organization, contains extra material, and is missing an introduction and/or conclusion
• Uses little or no elaboration or support for ideas and does not completely explain them
• Does not use or incorrectly uses academic and domain-specific vocabulary
• Shows frequent errors in English grammar and sentence structure, so that multiple readings are needed to understand some 

meaning
• Has multiple capitalization, punctuation, and spelling errors, which make understanding difficult



16     TEACHER GUIDE SAMPLER   Assessment Readiness for Common Core

Grade 3 Selected Responses and  
Constructed Responses
Common Core State Standards for ELA Correlations

Passage/
GRL

1.  
Selected Response

2.  
Selected Response

3.  
Selected Response

1/N RI.3.2, RI.3.10 RI.3.6, RI.3.10 RI.3.3, RI.3.10

2/N RI.3.1, RI.3.10 RI.3.2, RI.3.10 RI.3.3, RI.3.10

3/N RI.3.1, RI.3.10 RI.3.2, RI.3.10 RI.3.4, RI.3.10

4/N RI.3.3, RI.3.10 RI.3.4, RI.3.10 RI.3.6, RI.3.10

5/N RI.3.1, RI.3.10 RI.3.2, RI.3.10 RI.3.3, RI.3.10

6/N RI.3.4, RI.3.10, L.3.5 RI.3.6, RI.3.10 RI.3.1, RI.3.10

7/N RI.3.6, RI.3.10 RI.3.3, RI.3.10 RI.3.1, RI.3.10

8/N RI.3.4, RI.3.10, L.3.5 RI.3.2, RI.3.10 RI.3.1, RI.3.10

9/N RI.3.6, RI.3.10 RI.3.2, RI.3.10 RI.3.3, RI.3.10

10/N RI.3.1, RI.3.10 RI.3.1, RI.3.10 RI.3.8, RI.3.10

11/O RI.3.1, RI.3.10 RI.3.7, RI.3.10 L.3.1i, L.3.2

12/O RI.3.1, RI.3.10 RI.3.8, RI.3.10 RI.3.2, RI.3.10

13/O RI.3.6, RI.3.10 RI.3.7, RI.3.10, RI.3.1, RI.3.10

14/O RI.3.7, RI.3.10 RI.3.1, RI.3.10 RI.3.4, RI.3.10, L.3.4a

15/O RI.3.2, RI.3.10 RI.3.4, RI.3.10 RI.3.1, RI.3.10

16/O RI.3.6, RI.3.10 RI.3.7, RI.3.10 RI.3.1, RI.3.10

17/O RI.3.6, RI.3.10 RI.3.2, RI.3.10 RI.3.4, RI.3.10

18/O RI.3.1, RI.3.10 RI.3.3, RI.3.10 RI.3.6, RI.3.10

19/O RI.3.2, RI.3.10 RI.3.4, RI.3.10 RI.3.1, RI.3.10

20/O RI.3.1, RI.3.10 RI.3.7, RI.3.10 RI.3.5, RI.3.10

21/P RI.3.6, RI.3.10 RI.3.8, RI.3.10 RI.3.7, RI.3.10

22/P RI.3.2, RI.3.10 RI.3.5, RI.3.10 RI.3.3, RI.3.10

23/P RI.3.2, RI.3.10 RI.3.4, RI.3.10 RI.3.7 RI.3.10

24/P RI.3.2, RI.3.10 RI.3.7, RI.3.10 RI.3.1, RI.3.10

25/P RI.3.2, RI.3.10 RI.3.7, RI.3.10 RI.3.1, RI.3.10

26/P RI.3.2, RI.3.10 RI.3.4, RI.3.10 RI.3.6, RI.3.10

27/P RI.3.1, RI.3.10 RI.3.4, RI.3.10 RI.3.2, RI.3.10

28/P RI.3.7, RI.3.10 RI.3.6, RI.3.10 RI.3.1, RI.3.10

29/P RI.3.4, RI.3.10, L.3.4a RI.3.1, RI.3.10 RI.3.5, RI.3.10

30/P RI.3.4, RI.3.10, L.3.4a RI.3.6, RI.3.10 RI.3.3, RI.3.10
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4.  
Constructed Response 

5.  
Constructed Response 

RI.3.2, RI.3.10, W.3.10 RI.3.1, RI.3.10 

RI.3.1, RI.3.10 RI.3.1, RI.3.3, RI.3.10

RI.3.1, RI.3.4, RI.3.10 RI.3.1, RI.3.10

RI.3.1, RI.3.10 RI.3.3, RI.3.10, W.3.1, W.3.10

RI.3.1, RI.3.8, RI.3.10, W.3.1, W.3.4 RI.3.1, RI.3.3, RI.3.10, W.3.1, W.3.10

RI.3.1, RI.3.10 RI.3.1, RI.3.10

RI.3.1, RI.3.10 RI.3.1, RI.3.10, W.3.4, W.3.10

RI.3.1, RI.3.4, RI.3.10 RI.3.1, RI.3.10, W.3.4

RI.3.1, RI.3.10, W.3.4 RI.3.3, RI.3.10

RI.3.1, RI.3.10, W.3.4 RI.3.1, RI.3.3, RI.3.10, W.3.1, W.3.4, W.3.10

RI.3.1, RI.3.10, W.3.4 RI.3.2, RI.3.10, W.3.10

RI.3.3, RI.3.10, W.3.2, W.3.4, W.3.10 RI.3.1, RI.3.10, W.3.2, W.3.4, W.3.10

RI.3.1, RI.3.3, RI.3.10, W.3.4 RI.3.1, RI.3.10

RI.3.1, RI.3.10, W.3.4 RI.3.1, RI.3.3, RI.3.10

RI.3.1, RI.3.7, RI.3.10, W.3.4 RI.3.1, RI.3.10, W.3.1, W.3.4, W.3.10

RI.3.1, RI.3.3, RI.3.10 RI.3.1, RI.3.7, RI.3.10, W.3.4

RI.3.1, RI.3.10, W.3.1, W.3.4, W.3.10 RI.3.1, RI.3.10, W.3.4

RI.3.2, RI.3.6, RI.3.10, W.3.4, W.3.10 RI.3.1, RI.3.10, W.3.4, W.3.10

RI.3.7, RI.3.10, W.3.4 RI.3.1, RI.3.10, W.3.1, W.3.4, W.3.10

RI.3.1, RI.3.10, W.3.4 RI.3.7, RI.3.10

RI.3.1, RI.3.8, RI.3.10 RI.3.7, RI.3.10, W.3.4, W.3.10

RI.3.1, RI.3.10, W.3.2, W.3.4, W.3.10 RI.3.1, RI.3.10, W.3.2, W.3.4, W.3.10

RI.3.1, RI.3.10, W.3.2, W.3.10 RI.3.7, RI.3.10, W.3.4, W.3.10

RI.3.1, RI.3.10 RI.3.3, RI.3.10, W.3.4, W.3.10

RI.3.1, RI.3.10, W.3.4, W.3.10 RI.3.1, RI.3.4, RI.3.10, W.3.4

RI.3.1, RI.3.7, RI.3.10, W.3.2, W.3.4, W.3.10 RI.3.3, RI.3.10, W.3.2, W.3.4, W.3.10

RI.3.3, RI.3.10, W.3.4, W.3.10 RI.3.1, RI.3.10, W.3.4, W.3.10

RI.3.1, RI.3.10, W.3.4, W.3.10 RI.3.1, RI.3.10

RI.3.1, RI.3.10, W.3.4, W.3.10 RI.3.1, RI.3.10, W.3.4, W.3.10 

RI.3.1, RI.3.10, W.3.1, W.3.4, W.3.10 RI.3.1, RI.3.10, W.3.2, W.3.4, W.3.10
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Performance Tasks
Common Core State Standards for ELA Correlations

Level Part I Part II Part III

N
RI.3.1, RI.3.2, RI.3.10, W.3.4, W.3.10 RI.3.1, RI.3.2, RI.3.10, W.3.4, W.3.10 RI.3.1, RI.3.7, RI.3.10, W.3.1, W.3.4, 

W.3.5, W.3.10

O RI.3.1, RI.3.3, RI.3.7, RI.3.10 RI.3.1, RI.3.2, RI.3.7, RI.3.10, W.3.4, 
W.3.10

RI.3.1, RI.3.2, RI.3.7, RI.3.10, W.3.2, 
W.3.4, W.3.10

P
RI.3.2, RI.3.10, W.3.4, W.3.10 RI.3.2, RI.3.10, W.3.4, W.3.10 RI.3.1, RI.3.2, RI.3.9, RI.3.10, W.3.2, 

W.3.4, W.3.10



Copyright © 2014 Sundance/Newbridge, LLC
33 Boston Post Road West, Suite 440, Marlborough, MA 01752 827718

SA
M
PL

ER




