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The Sundance/Newbridge Grades K–5 CCSS 
Readiness Sets are designed to provide 
opportunities for students to develop their English 
Language Arts skills while reading informational 
and literary texts at their reading level . With 
these Sets, students will improve their ability 
to “read and comprehend complex literary 
and informational texts independently and 
proficiently,” Standard 10 of the Common Core 
State Standards .  

The Sets include high-interest leveled books (on 
instructional levels) that students may read in 
small groups or independently . They are designed 
to help young readers improve their proficiency . 
With these rigorous, quality texts, students have 
the opportunity to read a wide variety of books 
related to science, social studies, and math topics, 
increasing their content-area knowledge . This 
Teacher’s Guide provides support to teachers 
and students as they use the Sets to prepare for 
the Common Core State Standards for English 
Language Arts at each grade level . 

Benefits

Grades  
K–5 CCSS

Readiness 
Sets

•  Offer a range of high-quality, attractive books 
representing a variety of topics and genres

•  Incorporate books at different reading levels for 
successful reading

•  Suggest ways for showing students how to self-
select appropriate books

•  Provide tips for supporting independent readers 
and building their confidence

•  Offer options for working in small groups to 
promote collaborative learning

•  Supply comprehension questions, discussion 
prompts, and writing tasks aligned to the 
Common Core state standards to assess 
students’ proficiency

•  Incorporate an instructional plan with a before-, 
during-, and after-reading framework to enable 
struggling readers to succeed

•  Foster independent, strategic, and fluent readers

•  Promote effective reading practices with 
Reproducible Masters for teachers and students:

• Provide appropriate Graphic Organizers 
• Provide Reading Log

Teacher’s  
Guide
Teacher’s  
Guide

of sundance/newbridge  
Grades K–5 CCss Readiness sets:
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* Find out more about Guided Reading Levels and Lexile®  
at www .sundancepub .com or www .newbridgeonline .com

teaching the Common Core  
in Your Classroom

The Common Core State Standards for English Language Arts focus on the abilities of students to not 
only comprehend complex texts but also respond to and communicate about what they have read . 
The Standards expect students to develop their literacy skills in understanding literature and content-

related informational texts . In order for students to build their proficiency in high-level comprehension, 
they “should have opportunities to choose from a wide range of high-interest texts” (Calkins, p . 70), which 
these Sets provide .

To incorporate the Common Core State Standards into everyday classroom instruction, it is important to 
question students about the texts they are reading and provide time for them to communicate with one 
another in writing and orally. Frequent analysis and discussion of texts, which is central to the Common 
Core, can also enhance students’ interest in reading and prepare them for analyzing increasingly more 
complex texts . 

Why Leveled Books?
To achieve the skills mandated by the Common Core State Standards, teachers need to make sure students 
are reading texts “on which they can actually practice synthesizing and critical reading… .If they’re holding 
a textbook, they can’t really analyze the warrant and reasoning that back up authors’ claims, or compare 
craft, structure, and perspective; everything is already a summary .” (Calkins, p . 30) Sundance/Newbridge’s 
leveled books offer authentic texts with an appropriate complexity level, providing students with ample 
opportunities to analyze an author’s ideas, craft, and structure, write about their analysis, and discuss their 
reactions with others .

Leveled books also allow students to read grade-appropriate topics at their own level, minimizing the 
frustration they experience when reading above-level texts . Reading texts written with a manageable 
vocabulary load and concise sentences allow students to access the content without becoming 
overwhelmed . This enables them to improve their comprehension skills and gradually increase their  
reading level over time . Ultimately, they improve  
the skills that they need to meet the requirements  
outlined in the Common Core State Standards and  
become more proficient independent readers .

The Sets also include smart Word vocabulary  
cards for most books . smart Word vocabulary  
cards allow students to practice the Language  
skills of the Common Core State Standards and  
for those readers who may need vocabulary 
reinforcement . 

Visit www .sundancepub .com/SmartWord or  
www .newbridgeonline .com/SmartWord  
to download a free Teacher’s Guide with  
support for using the smart Word cards and  
tips for enriching vocabulary instruction . 

Reading Levels
The books in the Sundance/Newbridge Grades K–5 
CCSS Readiness Sets contain a range of Guided 
Reading Levels and Lexile measures, which are found 
on the back cover of most Sundance/Newbridge 
titles .* Guide students to select a book of the 
appropriate level for them .
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Depending on your classroom needs, this Teacher’s 
Guide provides the flexibility for you to have 
students read the books in the Readiness Sets for 
self-selected independent reading or for small-
group guided reading . Have students who are 
reading on or above grade level read independently, 
while you stop them periodically for informal 
conferences . Organize and conduct small-group 
readings with students who are reading on or below 
grade level. For either independent or small-group 
reading, use the suggestions in the ‘Addressing 
the Common Core’ section of this Teacher’s Guide 
to help facilitate your instruction, ensuring that 
students develop the necessary comprehension skills 
as outlined in the Common Core State Standards .

self-selected  
independent Reading
Allow time for students to select a book and engage 
in sustained silent reading . Encourage students 
to use self-stick notes, graphic organizers (see 
pages 11–15), and reading journals to record their 
thoughts, questions, and other notes as they read . 
This will allow students to develop into attentive 
readers . They can then refer to these notes after 
reading to help them identify the text’s main idea, 
write informed responses, and come prepared 
for group discussions . You may also wish to have 
students keep track of new or unfamiliar words  
and their definitions so that they can foster their 
own vocabulary acquisition .

informal Conferences
During the sustained silent reading time, hold brief  
conferences to monitor students’ progress . Refer  
to pages 5–10 of this Teacher’s Guide for more  
detailed information about how to informally  
assess students’ comprehension with questions  
and prompts that align to the Common Core  
State Standards .

small Group Guided Reading
Small-group guided reading of the same book is a 
useful way for teachers to model how to approach 
a complex text . As Calkins states, “readers need 
explicit instruction in the skills of effective reading .” 
(p . 71) . This guided approach prepares students to 
tackle a text independently .

Depending on your students’ levels, read the 
book aloud to them, have group members take 
turns reading sections aloud, or have the group 
read a section of text silently and then discuss . 
When reading aloud, pause frequently to conduct 
a group discussion of what has been read so far, 
modeling appropriate strategies that can be used 
to comprehend the text’s meaning . Refer to pages 
5–10 of this Teacher’s Guide for more detailed 
information about how to pose questions and 
prompt discussions that align to the Common Core 
State Standards .

Classroom Organization

ELLELL
The small-group guided reading instruction 
will also benefit English-language learners 
(ELL) . It is important for ELL readers to hear 
and experience fluent reading . Shared 
reading and partner reading experiences 
are particularly helpful . The smart Word 
vocabulary cards give Spanish-speaking ELL 
readers linguistic support as they use their 
Spanish skills to learn new words in English .

References: Calkins, Lucy, Mary Ehrenworth, and 
Christopher Lehman . Pathways to the Common 
Core: Accelerating Achievement. Portsmouth: 
Heinemann, 2012 .
Common Core State Standards for English Language 
Arts & Literacy in History/Social Studies, Science, and 
Technical Subjects, 2010 .
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Before Reading
selecting Appropriate Books
The challenge teachers face with self-selected 
reading is when students have difficulty choosing 
the right book . Students may read a few pages, 
lose interest, put the book away, and then choose 
another book, engaging in little actual sustained 
reading time . To aid students in self-selecting books, 
teachers should model how to select a book that 
will be of interest at the appropriate reading level . 
Teachers might also model how to use a reading log 
(p . 15) so students can self-monitor their reading 
while reinforcing the connection between reading 
and writing .

It is important that teachers model how to select 
a book using think-aloud activities to show how 
and why that book was selected . Teachers might 
use think-alouds to discuss the cover and why it is 
of interest to them, and then read the summary 
of the book and tell whether it engages their 
interest . Teachers can also thumb through a book to 
preview such features as the table of contents, the 
photographs, and other visuals, and then explain 
what about the book does or does not capture  
their interest .

Preview/Access Prior Knowledge
Once students have selected a book, have them 
preview it . Ask them to share what they think the 
book will be about . Ask students to describe their 
prior knowledge about the topic . As applicable, 
have students identify the parts of the book, 
identify the author and illustrator, look at the book’s 
text features, and notice that boldfaced words in 
the text are defined in the Glossary . (RL.K.5, Ri.K.5, 
RL.K.6, Ri.K.6, Ri.1.5, Ri.2.5)

Addressing the Common Core

I’m going to figure out what kind of book is 
just right for me . I’ll choose a book, and read a 
page from it aloud . I’ll notice if the topic seems 
interesting . I’ll count how many unfamiliar 
words I read . This will help me to decide if the 
book is “too easy,” “too hard,” or “just right .” 
A book with more than 5 unfamiliar words, 
that is, words I can’t define, on a page may be 
“too hard,” while a book with 1 or 0 unfamiliar 
words may be “too easy .” 

Tips For Teachers:  
THINK ALOUDS

example:

For more detailed information and a complete listing of the 
Common Core State Standards, visit www.sundancepub.com or 
www.newbridgeonline.com

Common Core state standards for 
english Language Arts Key
The Common Core correlations use the following 
format to refer to the Common Core State Standards 
document: strand. Grade. standard number.

stRAnd COdes:
RL Reading Standards for Literature

Ri  Reading Standards for Informational Text

Rf  Reading Standards: Foundation Skills

W Writing Standards

sL  Speaking and Listening Standards

L Language Standards

RL.3.1 refers to Reading Standards for Literature,  
Grade 3, Standard 1 .

RL.3.1
Reading Standards  

for Literature
Grade 3

Standard 1
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during Reading 
Grades K–2
As students read sections of the text, guide small-
group discussions or conduct informal conferences 
about what students have read so far . Use during-
reading questions and activities such as the 
following to informally assess students’ abilities to 
meet the Common Core State Standards:

•  Have students ask questions they have about the 
text . As needed, provide examples such as: What 
does [word from section] mean? What are two 
things I learn about [character or topic]? Then 
guide them to reread and locate the answers 
using details in the text .  RL.K.1, Ri.K.1, RL.1.1, 
Ri.1.1, RL.2.1, Ri.2.1 

•  Have students name an unfamiliar word they’ve 
come across so far . Then guide them to figure 
out the word’s meaning, using questions such as: 
What other words near this word in the text give 
you clues about what this word might mean? 
Encourage them to use the Context Clues Chart  
(p . 14) .  RL.K.4, Ri.K.4, L.K.4a, RL.1.4, Ri.1.4, 
L.1.4a, RL.2.4, Ri.2.4, L.2.4a

•  For fluency practice, have students read one 
or more pages from the text aloud . Then have 
them complete the reading more than once 
as needed to read the text with accuracy, 
appropriate rate, and expression .  Rf.K.4, Rf.1.4a, 
Rf.1.4b, Rf.2.4a, Rf.2.4b

Distribute copies of the graphic organizers from 
pages 11–14 of this Teacher’s Guide . 

•  Venn diagram (p . 11): Helps students identify 
and explain similarities and differences between 
topics or characters 

•  Main idea and details Chart (p . 12): Allows 
students to identify the text’s main ideas and key 
details

•  Cause and effect Chart (p . 13): Aids students in 
identifying cause-and-effect relationships

•  Context Clues Chart (p. 14): Provides students 
with an organized way to record how context 
clues help them determine a word’s meaning

After Reading
Grades K–2
After students finish reading their leveled book, 
guide a discussion about what they learned, what 
opinions they have about what they read, and what 
questions they still have. Follow up on the during-
reading discussions, giving students a chance to 
elaborate on their understanding of the text now 
that they have finished reading .

Use after-reading questions and activities such as 
the following to informally assess students’ abilities 
to meet the Common Core State Standards:

•  For literary texts, have students retell the story 
in their own words. For informational texts, have 
students tell what the text is mostly about and 
identify key details that support this main idea, 
using the Main Ideas and Details Chart (p . 12) 
to organize their answers .  RL.K.2, Ri.K.2, RL.1.2, 
Ri.1.2, RL.2.2, Ri.2.2

The texts in these Sets provide students with 
authentic examples of English grammar, 
capitalization, punctuation, and spelling, as well 
as exposure to new vocabulary . Use particular 
sentences or sections of the texts students are 
reading as a starting point for mini-lessons 
about grade-appropriate language features, 
such as using singular and plural nouns, 
producing complete sentences, and capitalizing 
proper nouns . Then encourage students to say 
or write their own examples to demonstrate 
their understanding of the language topic .  
L.K.1, L.K.2, L.1.1, L.1.2, L.2.1, L.2.2

Language Mini-Lessons
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•   Ask questions such as the following to help 
students recognize how two individuals, events, 
or ideas develop in a text: What makes [event] 
happen? What happens after [event]? Have 
students complete the Cause and Effect Chart 
(p . 13) to record their answers .  RL.K.3, Ri.K.3, 
RL.1.3, Ri.1.3, RL.2.3, Ri.2.3

•  To help students understand the usefulness 
of text features, ask questions such as: Look 
at the headings. Which section of text would 
you reread to find information about [topic 
from one of the headings]? How does the 
[chart, diagram, photo, illustration] help you 
understand what the text says? RL.K.7, Ri.K.7, 
RL.1.7, Ri.1.5, Ri.1.7, RL.2.7, Ri.2.5, Ri.2.7

•  Guide students to review the main points or 
characters of the text . Then have them think 
about how the main points or characters of a 
similar text they’ve read before . Ask them to 
compare and contrast the two books, using a 
Venn Diagram (p . 11) as needed to organize 
their thoughts .  RL.K.9, Ri.K.9, RL.1.9, Ri.1.9, 
RL.2.9, Ri.2.9

Group discussion Activities:
To foster students’ reading, speaking and listening 
skills, provide many opportunities for them to 
participate in small group or whole class discussions 
about the books they’ve read . Use the following 
prompts to promote effective discussions:

•  Ask students to determine the main idea of 
a text and identify the key details . Often you 
can assist students in finding the key details 
by asking students what the author wants the 
reader to remember about the topic . Have them 
ask each other questions about the key details . 
As needed, use questions such as the following 
to get discussions started: What is the text 
mostly about? What things did you learn that 
tell more about this main idea? What questions 
do you have about the text? Can anyone find 
the answer to [student’s] question in the book?  
RL.K.2, Ri.K.2, sL.K.2, RL.1.2, Ri.1.2, sL.1.2, RL.2.2, 
Ri.2.2, sL.2.2

•  Provide students with a discussion question 
related to the topic of the book . Then have 
them discuss the answer to the question, while 
reminding them to listen to each other and 
take turns speaking . Encourage students to ask 
questions about what someone else said, or 
build on what someone else said by giving an 
example from the text to support that student’s 
answer . Use stems like:

“That reminds me of  . . . “ 
“I agree, because  . . .” 
“True . Another example is when  . . .” 
“That’s a great point  . . .”

Sum it up or rephrase what was said in a shorter 
version:

“I hear you saying that  . . .” 
“So, if I understand you correctly  . . .” 
“I like how you said  . . .”

Inquire or ask questions to make sure you 
understand

“Can you tell me more about that?” 
“I’m not sure I understand  . . .” 
“ Have you thought about  . . .”  
(Himmele, p . 69)  

sL.K.1, sL.K.3, sL.1.1, sL.1.3, sL.2.1, sL.2.3

•  Have students tell about a person, place, or 
thing related to the topic or story they read . Ask 
them to draw a picture of the person, place, or 
thing to help other students better understand 
what they described .  sL.K.4, sL.K.5, sL.1.4, 
sL.1.5, sL.2.4, sL.2.5

References: Himmele, Persida and William Himmele, 
Total Participation Techniques. ASCD, 2011 .
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during Reading
Grades 3–5
As students read sections of the text, guide small-
group discussions or conduct informal conferences 
about what students have read so far . Use during-
reading questions and activities such as the 
following to informally assess students’ abilities to 
meet the Common Core State Standards:

•  Have students answer questions about the text, 
referring specifically to the text for examples 
and details to support the answer . By grade 
5, students should be able to quote the text 
accurately in their answers. Pose literal and 
inferential questions such as: How does the text 
describe [idea or character]? What inference, 
or informed guess, can you make about why 
[something not directly explained in the text]? 
Then guide students to reread and locate the 
answers using details in the text .  RL.3.1, Ri.3.1, 
RL.4.1, Ri.4.1, RL.5.1, Ri.5.1 

•  Have students name an unfamiliar word they’ve 
come across so far . Then guide them to figure 
out the word’s meaning, using questions such 
as: What surrounding words in the text provide 
clues about what this word might mean? Have 
them use the Context Clues Chart (p . 14) .  RL.3.4, 
Ri.3.4, L.3.4a, RL.4.4, Ri.4.4, L.4.4a, RL.5.4, Ri.5.4, 
L.5.4a

•  For fluency practice, have students read one 
or more pages from the text aloud . Then have 
them complete the reading more than once 
as needed to read the text with accuracy, 
appropriate rate, and expression .  Rf.3.4a, 
Rf.3.4b, Rf.4.4a, Rf.4.4b, Rf.5.4a, Rf.5.4b

Distribute copies of the graphic organizers from 
pages 11–14 of this Teacher’s Guide . 

•  Venn diagram (p . 11): Helps students identify and 
explain similarities and differences between topics 
or characters

•  Main idea and details Chart (p . 12): Allows 
students to identify the text’s main ideas and key 
details 

•  Cause and effect Chart (p . 13): Aids students in 
identifying cause-and-effect relationships

•  Context Clues Chart (p. 14): Provides students with 
an organized way to record how context clues 
help them determine a word’s meaning 

Language Mini-Lessons

The texts in these Sets provide students with 
authentic examples of English grammar, 
capitalization, punctuation, and spelling, as well 
as exposure to new vocabulary . Use particular 
sentences or sections of the texts students are 
reading as a starting point for mini-lessons 
about grade-appropriate language features, 
such as forming verb tenses, punctuating 
dialogue, and spelling grade-appropriate 
words correctly . Then encourage students to 
write their own sentences to demonstrate their 
understanding of the language topic . L.3.1, 
L.3.2, L.4.1, L.4.2, L.5.1, L.5.2
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After Reading
Grades 3–5
After students finish reading their leveled book, 
guide a discussion about what they learned, what 
opinions they have about what they read, and what 
questions they still have. Follow up on the during-
reading discussions, giving students a chance to 
elaborate on their understanding of the text now 
that they have finished reading .

Use after-reading questions and activities such as 
the following to informally assess students’ abilities 
to meet the Common Core State Standards:

•  Have students recount or summarize the text 
in their own words, using the Main Ideas and 
Details Chart (p . 12) to help them organize their 
answers before summarizing .  RL.3.2, Ri.3.2, 
RL.4.2, Ri.4.2, RL.5.2, Ri.5.2

•  Ask questions such as the following to help 
students recognize how two individuals, events, 
or ideas develop in a text: What causes [effect 
described in text, such as an event or step in 
a process]? How would you explain [event or 
concept] to a friend? Use details from the text in 
your answer. Have students complete the Cause 
and Effect Chart (p . 13) to record their answers .  
RL.3.3, Ri.3.3, RL.4.3, Ri.4.3, RL.5.3, Ri.5.3

•  To help students integrate visual content with 
words in the text, ask questions such as: What 
information does the [chart, diagram, photo, 
illustration] contribute to the text?  RL.3.7, 
Ri.3.7, RL.4.7, Ri.4.7, RL.5.7, Ri.5.7

•  To help students understand the text structure, 
ask questions such as: How does the author 
organize the text (e.g., chronologically, problem/
solution, cause/effect)? How is this text structure 
useful for this topic?  Ri.4.6, Ri.5.6

•  Guide students to review the main points or 
themes of the text . Then have them think about 
how the main points or themes are similar to a 
text they’ve read before . Ask them to compare 
and contrast the two points or themes, using 
a Venn Diagram (p . 11) as needed to organize 
their thoughts .  RL.3.9, Ri.3.9, RL.4.9, Ri.4.9, 
RL.5.9, Ri.5.9

Group discussion Activities:
To foster students’ reading and speaking and 
listening skills, provide many opportunities for 
students to participate in small group or whole class 
discussions about the books they’ve read . Use the 
following prompts to promote effective discussions:

•  Ask students to determine the main ideas or 
themes of a text and identify the key supporting 
details . Have them ask each other questions 
about the text . As needed, get discussions 
started by asking: How would you summarize 
the text’s main ideas? What details did you learn 
that support each main idea? What questions do 
you have about the text? Have students discuss 
each other’s questions .  RL.3.2, Ri.3.2, sL.3.2, 
RL.4.2, Ri.4.2, sL.4.2, RL.5.2, Ri.5.2, sL.5.2

•  Provide students with a discussion question 
related to the topic of the book . Then have 
them discuss the answer to the question, while 
reminding them to listen to each other and 
take turns speaking . Encourage them to ask 
questions about what someone else said, or to 
elaborate on what someone else said, and draw 
conclusions based on the discussion .  sL.3.1, 
sL.3.3, sL.4.1, sL.4.3, sL.5.1, sL.5.3

•  Encourage students to report on a topic related 
to one or more books they’ve read . Ask them to 
create visual displays to accompany the topic of 
their reports .  sL.3.4, sL.3.5, sL.4.4, sL.4.5, sL.5.4, 
sL.5.5
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Assessment
Writing
Use the leveled books students have read as a 
starting point for written assignments that assess 
students’ comprehension and writing skills . The 
following suggested writing assignments target 
students’ abilities to achieve the Common Core  
State Standards Writing Standards:

•  Ask students to write clear, coherent pieces of 
fictional or informative writing .  W.3.4, W.3.10, 
W.4.4, W.4.10, W.5.4, W.5.10 Examples include:

•  Opinion Piece: Have students write an 
opinion paragraph or essay related to the 
topic of the book they read. Provide students 
with the criteria that will be used to evaluate 
their writing (scoring guide or rubric), 
such as their reasons that support their 
opinion and a concluding statement . (In 
Kindergarten, students may dictate or draw 
to give their opinion .)  W.K.1, W.1.1, W.2.1, 
W.3.1, W.4.1, W.5.1

•  informative: Have students write an 
informative paragraph or report related 
to the topic of the book they read. Provide 
students with the criteria that will be used 
to evaluate their writing (scoring guide 
or rubric), such as an introduction and 
conclusion, the use of facts to develop their 
ideas, and their use of linking words . (In 
Kindergarten, students may dictate or draw 
to supply information about their topic .)  
W.K.2, W.1.2, W.2.2, W.3.2, W.4.2, W.5.2

•  narrative: Have students write a narrative 
related to the topic of the book they read . 
Provide students with the criteria that will  
be used to evaluate their writing (scoring 
guide or rubric), such as their use of dialogue 
and description, their use of temporal 
words to signal order, and a statement that 
provides a sense of closure . (In Kindergarten, 
students may dictate or draw to narrate one 
or more events .)   
W.K.3, W.1.3, W.2.3, W.3.3, W.4.3, W.5.3

•  Have students participate in writing workshops 
in which they receive support from adults and/or 
peers to strengthen their writing by revising and 
editing .  W.K.5, W.1.5, W.2.5, W.3.5, W.4.5, W.5.5

•  Have students use technology to publish their 
written responses .   W.K.6, W.1.6, W.2.6, W.3.6, 
W.4.6, W.5.6

Research
Use the leveled books students have read as a 
starting point for research topics that can be used 
as another form of assessment . The following 
suggested research assignments target students’ 
abilities to achieve the Common Core State 
Standards Writing Standards:

•  Guide a discussion with the group about a 
possible research question related to the book . 
Then have them conduct a short research project 
to answer the question . Students may work in 
groups, particularly at grades K–2 .  W.K.7, W.1.7, 
W.2.7, W.3.7, W.4.7, W.5.7

•  Have students work in pairs to conduct research 
projects related to their particular book . At 
Grades K–2, provide sources for students . At 
Grades 3–5, remind students to find relevant 
information from more than one source .  W.K.8, 
W.1.8, W.2.8, W.3.8, W.4.8, W.5.8

•  Have students write a detailed answer to one 
of the questions that you posed in the after-
reading instruction .  W.4.9, W.5.9
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Reading Log
NAME _____________________________________________________________________________

Title and Author Date Easy Hard
Just  

Right
Explain

Use this Reading Log to record books you read . Write the title of  
the book, the author’s name, and the date you read the book .  
Tell if the book is easy, Hard, or Just Right. Then tell why .

What is your favorite book? Write the title on the back of this log . Then 
write a summary to a friend . Be sure to tell why you liked the book .



Permission is hereby granted to reproduce pages 11, 
12, 13, 14, and 15 of this publication in complete pages 
for classroom use with the Sundance/Newbridge Grades 
K–5 CCSS Readiness Sets . Any other use requires written 
permission from the publisher .

Copyright ©2012 Sundance/Newbridge, LLC

Sundance/Newbridge Publishing 
33 Boston Post Road West, Suite 440 
Marlborough, MA 01752 
All rights reserved .
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Sundance/Newbridge stands behind its levels as 
good guidelines; however, teachers must use them 
as a point of reference and set their own level 
standards for their students.

†  Guided Reading Levels (GRL) assigned by Sundance/Newbridge 
Publishing using the text characteristics described by Fountas 
and Pinnell in Guided Reading (Heinemann 1996) and Guiding 
Readers and Writers, Grades 3–6 (Heinemann 2001).

*  Early Intervention Levels (EIL) are based on Reading Recovery®, 
a registered trademark of the Ohio State University.

§  Developmental Reading Level Assessment (DRA), developed 
by Joetta Beaver, is a method of assessing and documenting 
achievement within a literature-based instructional program.

‡  The Lexile Framework® for Reading is a scientific approach to 
reading measurement, providing a common scale for matching 
reader ability and text difficulty. This allows educators and 
parents to quickly estimate expected reading comprehension 
and monitor progress. 

Grade Level GRL† EIL* DRA § Lexile® ‡

Kindergarten

– – A

Readiness A 1 1

PrePrimer B 2 2 200–400

C 3–4 3

D 5–6 4

E 7–8 6–8

Grade One

PrePrimer D 5–6 4

E 7–8 6–8

Primer F 9–10 10 200–400

G 11–12 12

Grade One H 13–14 14

I 15–16 16

Grade Two

H 13–14 14

I 15–16 16

J–K 17–19 18–20

L–M 20–22 24–28 300–500

– 23–25 –

– 26–27 –

– 28–30 –

Grade Three

L–M 20–22 24–28

N – 30 500–800

O–P – 34–38

Grade Four

O–P – 34–38

Q–S – 40
600–900

Grade Five

S – 40

T–V – 50 700–1000

W – 60


