
Teacher’s GuideTeacher’s Guide

Teaching Notes
Comprehension Strategies
Writing Workshop
Assessment
Reproducibles

Newbridge



Communities Change Teacher’s Guide
ISBN: 978-1-4007-4164-9

Written by Eric Meyer

Newbridge Educational Publishing
11 East 26th Street, New York, NY 10010
www.newbridgeonline.com

Copyright © 2005 Sundance/Newbridge Educational Publishing, LLC,
a Haights Cross Communications Company

All rights reserved. No part of this publication may be reproduced or 
transmitted in any form or by any means, electronic or mechanical, 
including photocopy, recording, or any information storage or retrieval 
system, without permission in writing from the publisher. Printed in the 
United States of America.

Permission is hereby granted to reproduce pages 8–9 and 12–16 of this
publication in complete pages, with copyright notice, for classroom 
use with this program. Any other use requires written permission 
from the publisher.

10   9   8   7   6   5   4   3   2   1

Answers for Test Your Knowledge on page 14:

A. 
1. (c)

2. (c)

3. (c)

4. (a)

5. (d)

B. (Suggested answers. Students’ wording may differ.)
1. In 1846 Mexico and the United States went to war. 

The United States won the war and took some land 
from Mexico. El Paso was on that land.

2. The trains carried cattle for the ranchers to be sold in 
other parts of the country.

3. The trains brought business people to Charlotte. As 
more people came to start businesses, the city grew.

4. Products made in Charlotte now include (students are 
to name at least two): furniture, cloth, printed products,
factory machines, and car parts.

5. Both places were settled long ago and have changed 
over time. Charlotte is a large city, and Independence 
is a suburb of a large city.
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MAIN TEXT STRUCTURES

➤ Compare-and-Contrast
➤ Cause-and-Effect
➤ Sequence

SOCIAL STUDIES BENCHMARKS

➤ Knows the various movements of large groups of
people in the history of the United States (History)

➤ Knows the developments in rail transportation
beginning in the 19th century and the effects of
national systems of railroad transport (History)

➤ Understands how changing transportation and
communication technology have affected relationships
between locations (Geography, Economics)

➤ Understands that the hope of earning a profit is the
incentive that persuades entrepreneurs and business
firms to take the risks of producing goods and services
to sell (Economics)

READING BENCHMARKS

➤ Uses the various parts of a book (table of contents,
glossary, index) to locate information

➤ Uses text organizers (chapter titles, headings,
typefaces, graphic features, captions) to locate
information and predict content

➤ Connects text with prior knowledge
➤ Identifies structural patterns or organization in texts

(compare-and-contrast; cause-and-effect; sequence)
➤ Summarizes, interprets, and synthesizes information
➤ Uses simple strategies to determine meaning and

increase vocabulary for reading

WRITING BENCHMARKS

➤ Brainstorms ideas, takes notes, and uses graphic
organizers to organize information (prewriting)

➤ Creates paragraphs that follow an organizational
pattern, uses details to support key ideas, and shows
variety in word choice and sentence structure (drafting
and revising)

➤ Corrects spelling, punctuation, grammar, and
mechanics (editing, proofreading, and publishing)

➤ Writes a sequence paragraph
➤ Follows guidelines to evaluate own and others’ writing 

CONTENT VOCABULARY

The root form of each word that appears in boldface type
in Communities Change, along with its definition, 
can be found in the Glossary.

TEACHING NOTES (TG PAGES 4–9)
The questions and activities in this section provide
students with opportunities to practice specific nonfiction
reading skills and other important strategies to achieve
reading fluency and comprehension.

Before Reading  
The Before Reading section provides questions that
connect students’ experience and background knowledge
to what they will be reading. It also provides a graphic
organizer that students will use and add to as they read
(TG page 8). The organizer will help them to maintain
continuity throughout the book and to summarize what
they have learned when they have completed their reading.

SUMMARY

Communities Change traces the
growth of three very different
communities—El Paso, TX;
Charlotte, NC; and Independence,
MO. The book enriches students’
knowledge of the types of events—
such as building railroads and
starting new businesses—that cause
communities to change and grow. 

The Big Book What Is a
Community? provides
important background
information that can be used
to support and enrich students’
understanding of communities. 

In addition, the Big Books
America’s Landforms; Getting
Information from Maps; and
Charts, Graphs, and Diagrams
provide opportunities for
instruction in key social
studies skills.
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Reading the Book  
The Reading the Book section guides students through
the book, chapter by chapter. It includes the following:

➤ Content Objective: a summary of the chapter’s “big
idea”

➤ Discuss the Chapter: open-ended questions that serve
as springboards for continuing discussion of the book  

➤ Information Literacy: questions to develop students’
skills in using nonfiction features such as maps,
sidebars, diagrams, and graphs to help make meaning
from the text  

➤ Vocabulary: suggested ways to help students get the
meanings of unfamiliar words 

➤ Graphic Organizers: a variety of ways to help
students organize and synthesize the information 
they have read in a chapter. One of these appears as 
a reproducible page (TG page 9).

➤ Comprehension Check: summarizing questions that
activate thinking on three different levels, from recalling
facts to analyzing and synthesizing information. This
differentiated instruction allows all students to see
themselves as successful readers. 

After Reading  
The After Reading section provides a summarizing activity
and gives students the opportunity to share their personal
responses to the book.

WRITING WORKSHOP (TG PAGES 10–13)
The Writing Workshop provides step-by-step instructions
for guiding students through the writing process, using
paragraphs in the text as models for writing one or two
paragraphs of their own.

➤ Students analyze the model paragraphs to identify
what makes them good examples of a specific type of
paragraph (cause-and-effect, problem/solution, 
descriptive, informational, etc.).

➤ Students go through the stages of the writing process
to create similar paragraphs of their own.

➤ At the revision stage, students concentrate on improving
their paragraphs with respect to one particular target
skill. Students practice the target skill by revising one
or two sample paragraphs on a transparency they can
work on together. (Use reproducible page 12 of this
Guide to make a transparency.) Then they apply the
target skill to their own paragraphs.

➤ After they have revised their paragraphs, students use
the Writer’s Checklist (TG page 13) to evaluate their
own writing in the Student Evaluation column. The
checklist provides a column for Teacher Evaluation as
well and can be used at a later time as the basis for a
teacher-student conference. 

ASSESSMENT (TG PAGES 14–16)
Opportunities for ongoing informal assessment are included
throughout the Teaching Notes in the following ways:

➤ Open-ended critical thinking questions in the Teaching
Notes allow you to observe students’ thought processes
and assess comprehension.

➤ Information Literacy features assess students’ ability to
make meaning from various types of informational texts.

➤ Thinkaloud demonstrations assess students’ ability to
figure out meanings of unfamiliar words through context
clues, structural analysis, and use of the Glossary.

➤ Comprehension Checks at the end of every chapter
provide an opportunity for differentiated assessment 
of students’ content comprehension. These questions
require oral reading from text to confirm both written
and oral responses.

➤ Summarizing activities in the After Reading section 
let you assess students’ ability to grasp and synthesize
key ideas.

Opportunities for formal assessment include:

➤ The ongoing reproducible graphic organizer on page 8
assesses students’ ability to relate information and
concepts from different sources and provides an
opportunity for portfolio assessment.

➤ The Test Your Knowledge blackline master on page 14
assesses students’ content comprehension and success
in meeting both the social studies and reading
benchmarks. Answers are found on the inside front
cover of this Guide.

➤ The Performance Assessment blackline master on 
page 15 and the Scoring Guide on page 16 help you
assess students’ ability to apply their learning and
synthesize information.

➤ Writing activities in the Writing Workshop allow 
you to assess students’ ability to write meaningful,
well-organized informational text.
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Before Reading
Tell students that good readers preview a book before
they read. Have students turn to the front cover and
read aloud the book title. Point out the artwork at the
top that shows the city of Boston long ago and the
photograph that shows it today. Then lead the class
on a “picture walk” through the book. Ask:  

➤ Why do you think there are two pictures of the
same city from different times on the cover? 
[shows how a community has changed over time]

➤ Which photos and artwork show communities of
long ago? What do you notice about them? 

➤ Which photos show communities as they look
today? What do you notice in these photos? 

➤ Based on the photos and artwork, what kinds of
things change in communities over time?

Tell students to use the Community Diary chart to
record information about how events changed each
community. Tell students they will add information to
the chart as they read each chapter.

Reading the Book
Tell students that good readers like to discuss and
share ideas about what they read. Let them know they
will be discussing the important concepts in each
chapter. Then they will go back into the text to
answer questions about what they learned.

CHANGING COMMUNITIES PAGES 2–3
Content Objective Students will learn that
communities continue to change over time.

Discuss the Chapter
➤ Has your community changed in any way during

the past few months or years? If so, how? How has
it stayed the same? 

➤ Do you know what your community looked like
long ago? If not, what do you think it might have
looked like? Why do you think so?

Comprehension Check Ask students the following
questions. Encourage them to read aloud portions from
the text that support their answers:

➤ In what way are all communities alike? (recalling)
➤ Based on the pictures on pages 2–3, how has San

Francisco changed since 1849? (comparing and
contrasting; describing)

➤ Why do you think communities are always
changing? (making inferences)

A MOUNTAIN TOWN CHANGES PAGES 4–11
Content Objective Students will learn about the
historical events that shaped El Paso, Texas, and the
role that the railroad played in its rapid development. 

Vocabulary: Using Context Clues 
for Words with Multiple Meanings 

Direct students’ attention to the boldface term
mountain pass on page 4. Have a volunteer read the
sentence in which the term appears: One day, the
settlers found a mountain pass. Have students read the
next sentence for clues to the term’s meaning. Then
ask students what they think it might mean, based on
what they know about the words mountain and pass
and from the clues in the text. Model for the class
how to figure out a multiple-meaning word such as
pass in the term mountain pass: 
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Community Diary

How did each event change El Paso, Texas?
Trouble between the Spanish and Native Americans_____
________________________________________________

War between Mexico and the United States____________
________________________________________________

Coming of the railroad______________________________
________________________________________________

How did each event change Charlotte, North Carolina?
Discovery of gold__________________________________
________________________________________________

Arrival of cotton__________________________________
________________________________________________

Coming of the railroad_____________________________
________________________________________________

How did each event change Independence, Missouri?
Pioneers heading west______________________________
________________________________________________

Towns built farther west ____________________________
________________________________________________

Reproducible page 8



I know that the word pass is a verb that means “to go
by.”  However, in this sentence, I think the word has 
a different meaning. The next sentence tells me: 
The pass was an easy way to get from one side of the
mountains to the other. Here the word pass is a noun
and must mean a “place between mountains where
people can go through.”

Discuss the Chapter 
➤ How did finding a mountain pass help the settlers?

[It gave them an easy way to cross the mountains.]
➤ Why do you think there was trouble between

Spanish settlers and Native Americans?
➤ Good readers look for causes—why things

happen—and their effects—what happens—to
help them understand what they’re reading. What
were some effects of the war between the United
States and Mexico on the community of El Paso? 

Distribute copies of the reproducible from page 9 of
this Guide. Encourage students to record the effects of
the war between the United States and Mexico.  

Information Literacy: Using a Map
Why do you think the author included the
small inset map on page 4? [to show where in
the United States El Paso is located]

Information Literacy: Using a Chart
What is being compared and contrasted in
the chart on page 11? [El Paso in the 1800s
and El Paso today] Why is a chart a good way
to compare this information?

Have students consider the events that affected 
El Paso and write about them on their Community
Diary charts.

Comprehension Check Ask students the following
questions. Encourage them to read aloud portions from
the text that support their answers:

➤ What is the name of the river that divides El Paso
between the United States and Mexico?
(recalling)

➤ How did the railroad change El Paso?
(summarizing; drawing conclusions)

➤ In what ways did both Americans and Mexicans
help build El Paso? (analyzing; drawing
conclusions)

A FARMING TOWN CHANGES PAGES 12–17
Content Objective Students will find out how
Charlotte, a little farming town in North Carolina,
grew to be the state’s largest city.

Vocabulary: Using Context Clues  
Direct students’ attention to the boldface

word climate on page 13. Have a volunteer read aloud
the sentence in which the word appears: The climate
was mild—not too hot, not too cold. Point out to
students that sometimes an unfamiliar word is
described well enough in the text so that a reader can
figure out its meaning. Guide students to recognize
that the words mild and not too hot, not too cold can
help them figure out what climate means. Invite a
volunteer to model how he or she used clues in the
text to figure out the word’s meaning. 
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Cause

Effect

United States and Mexico went to war in 1846.

United States won some land, splitting El Paso into two towns—one 

in Mexico and one in the United States.

Effect
Americans moved to El Paso and built houses, grew crops, and

opened stores.

Effect
United States built Fort Bliss in El Paso to protect the city.  

Reproducible page 9



Discuss the Chapter
➤ What challenge did early settlers face as they

traveled to Charlotte?  [It was hard for covered
wagons to travel on roads in the rain.]

➤ Why is a railroad important to a large city?
[Railroads make it possible for people and goods to
travel in and out of a city and to faraway places.]

➤ In what ways are Charlotte and El Paso alike?
How are the two communities different?  

Draw a Venn Diagram on the chalkboard or on chart
paper. Review with students how to use a Venn
Diagram: Facts about one town go in the circle for
that town and those that are the same for both go in
the middle. Invite students to identify ways in which
El Paso and Charlotte are alike and different and
record their responses on the diagram. 

Information Literacy: Analyzing a Chart
What does the chart on page 17 show 
you about the ways in which Charlotte 
has changed and grown over time? How 
does seeing the information side by side 
help you understand it better?

Remind students to record how each event listed in
their Community Diary charts helped Charlotte grow.

Comprehension Check Ask students the following
questions. Encourage them to read aloud portions from
the text that support their answers: 

➤ What three things helped make Charlotte grow?
(recalling; listing; identifying)

➤ How did the cotton business help Charlotte grow?
(making inferences)

➤ How has Charlotte changed since the 1700s? 
How  has it stayed the same? (comparing and
contrasting; describing)

A FRONTIER TOWN CHANGES PAGES 18–21
Content Objective Students will learn about
Independence, Missouri—a small frontier town that
became a suburb of Kansas City. 

Discuss the Chapter
➤ Why was Independence an important place for

pioneers? [For a while it was the last town along
their way out west.] 

➤ Why did Independence grow rich in the 1800s?
[Pioneers stopped in stores in Independence to 
get food and supplies.]

➤ Why did President Truman’s house in
Independence become known as the “Summer
White House”?

➤ How would you describe a suburb? [a community
just outside a big city] 

➤ If you lived in Independence, what are some of the
things you could do for fun? [go to a museum or a
park; go to Kansas City to visit the zoo, attend a
jazz concert, and ride the riverboat]

Encourage students to describe the effects each event
listed in their Community Diary charts had on
Independence, Missouri.

Comprehension Check Ask students the following
questions. Encourage them to read aloud portions from
the text that support their answers:

➤ Which U.S. president lived in Independence?
(recalling; explaining)

➤ Why did Independence lose some of its business
when other towns were built? (synthesizing;
making inferences) 

➤ How does the suburb of Independence differ from
a city? (comparing and contrasting)
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El Paso Charlotte

• Located on the

U.S. border with

Mexico

• Southwest region

• Near the Rio

Grande

• Located near 

the East Coast 

• Gold discovered

there

• Some people

worked in 

cotton mills

• Settled by

farmers

• Railroads

helped cities

grow

• Skyscrapers

were built 



A MIX OF OLD AND NEW PAGES 22–23
Content Objective Students will discover that as
much as communities change over time, people still
like to remember and honor their past.   

Discuss the Chapter
➤ Why do you think communities keep their old

buildings and statues?
➤ In the photos on page 22 and 23, what do you see

that is old? What is new?
➤ Why do you think it’s important to preserve the

past? 
➤ What things from the past are preserved in the

community where you live?

Comprehension Check Have students respond in
writing to the following prompts:

➤ Name some ways in which people remember their
community’s past. (recalling)

➤ Choose one thing in your community that honors
or reminds you of the past—such as an old
building, a statue, or a park—and explain why 
it should be preserved. (making connections;
supporting an opinion)

➤ Imagine that you could visit your community a
hundred years from now. Describe the changes you
might see. (predicting; describing)

After Reading
Ask students what they learned about different 
kinds of communities, and how and why the places
changed over time. Then have them return to 
their Community Diary charts and add any final
information about the communities they’ve read
about. Collect the charts and keep them in students’
assessment folders.   

Responding to the Book: Personal Evaluation
Encourage students to share their personal responses
to the book by asking the following questions:

➤ Which of the three communities featured in this
book would you most want to live in? Would you
want to be living there now or long ago? Why?

➤ Which of the communities do you think changed
the most? How so? 

➤ What questions do you have about the
communities you read about? How might you 
be able to find the answers to these questions?

➤ What other communities would you like to learn
about? Why?

Related Newbridge Books

Discovery Links
America the Beautiful
A City Grows
Communities
Hometowns
Going West

Read to Learn
Making Communities Shine
Settling the West 
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Newbridge Read to Learn: Social Studies
Graphic Organizer

Community Diary
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How did each event change El Paso, Texas?

Trouble between the Spanish and Native Americans_______________________________________

__________________________________________________________________________________

War between Mexico and the United States______________________________________________

__________________________________________________________________________________

Coming of the railroad_______________________________________________________________

__________________________________________________________________________________

How did each event change Charlotte, North Carolina?

Discovery of gold____________________________________________________________________

__________________________________________________________________________________

Arrival of cotton____________________________________________________________________

__________________________________________________________________________________

Coming of the railroad_______________________________________________________________

__________________________________________________________________________________

How did each event change Independence, Missouri?

Pioneers heading west________________________________________________________________

__________________________________________________________________________________

Towns built farther west______________________________________________________________

__________________________________________________________________________________
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Cause-and-Effect Chart
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In the Writing Workshop, students will use sequence
paragraphs they have read in Communities Change
as models for writing. They will practice writing
sequence paragraphs of their own.  

USING THE BOOK AS A MODEL

Direct students’ attention to page 14. Read aloud the
first sentence on the page: Three things helped Charlotte
grow. Explain that this is the topic sentence for all the
paragraphs on pages 14–15. It states the main idea of
what students will be reading about in these
paragraphs. Tell students that the paragraphs explain
the three things in the order that they happened.
Have students read the text on the pages. Then ask
the following questions and record students’ answers
in a Flow Chart on the chalkboard or on chart paper:

➤ What was the first thing that happened? [Gold
was discovered and people rushed to Charlotte.]

➤ What happened after that? [Cotton was brought to
the mills in Charlotte and lots of workers came
there.]

➤ What was last thing that happened? [Trains came
and brought goods to the growing town.]

Point out to the class that the author uses signal words
such as First, Next, and Finally to let readers know the
order, or sequence, of events. Ask:

➤ How do sequence signal words help the reader
understand what they read? [They help the reader
know the order in which the different events took
place.]

Help students recognize that another reason the events
are easy to follow is because the author introduces them
with a topic sentence.

Have students turn to page 8 and read the two
paragraphs on that page. Then ask the following
questions:

➤ What words did the author use in these paragraphs
to signal a sequence of events? [For many years, By
the 1880s, Then, Finally, And now]

➤ What are the most important things for a writer to
do when explaining a sequence of events?
[introduce the events with a topic sentence;
explain the events in the correct sequence; use
signal words to clarify order]

WRITING A SEQUENCE PARAGRAPH

Invite students to create a sequence paragraph of their
own. They can use the parts of the book they have
revisited as models. 

Prewrite
Organize the class into small groups to brainstorm a list
of topics for a sequence paragraph. (Examples: how a
plant grows; the order of their school day; a historical
event; or even the routines they follow before they go
to bed each night.) After students select a topic,
encourage them to use a Flow Chart to put the events
in correct time order.    

Draft
Have each student write his or her paragraph
independently. Remind students to use signal words to 
let the reader know the order in which the different
events took place.      

Reminder: 
Review with students the important qualities
of a sequence paragraph: 

➤ A topic sentence  
➤ Events presented in the correct time order 
➤ Signal words where needed

Revise
Allow time for students to revise their paragraphs.

➤ Have them check for a topic sentence that
introduces the sequence of events.

➤ Have them check to make sure the events in their
paragraphs are written in the correct order. 

➤ Have them check for words that signal the correct
order of events. 

10

Writing Workshop
Sequence Paragraphs



Target Skill: Clarity
◗ Model the Target Skill
Display the overhead transparency on page 12 of this
Guide. Ask students if the paragraph is clear and easy
to follow. Have them rate the paragraph using the
following rubric:

3. The paragraph is clear. It has a topic sentence,
events are in time order, and signal words and
phrases help make that order clear.

2. The paragraph is not quite as clear as it could be.
Some of the events are out of time order and/or
there are not enough signal words and phrases.

1. The paragraph is unclear. It doesn’t start with a
topic sentence, at least one event is out of order,
and there are not enough signal words and phrases.

Ask students to discuss the reasons for their ratings.

Students should conclude that the paragraph is
unclear because it doesn’t start with a topic sentence,
one event is out of time order, and there are not
enough signal words. If students have trouble making
these observations, help them by thinking aloud: 

The beginning of the paragraph is confusing because 
I don’t know what place it is about. I think the second
sentence should go first. Adding the old first sentence
onto the end would make it into a good topic
sentence. The dates helped me figure out the order of
events in the paragraph, but one is out of order. Signal
words and phrases would make the paragraph clearer.

On the transparency, insert a caret at the beginning of
the paragraph. Lowercase the l in Learning. Cross out
the period at the end of the second sentence and add
a comma followed by the word and. Then circle the
second sentence, with its changes, and draw a line
with an arrow pointing to the caret to show that this
text should now begin the paragraph. Discuss how
these revisions begin to make the paragraph clearer.

◗ Apply the Target Skill
Act as a scribe as the class works together to revise the
rest of the paragraph by moving the out-of-order event
to its correct place and choosing signal words and
phrases to make the sequence easier to follow. Have
students come up with several ways of rewriting the
paragraph. Here is one possible result of the revision:

Once students are satisfied with their improvements,
have them rate the revised paragraph, applying the
same rubric they used before they revised. Ask
volunteers to share their ratings and discuss their
reasons. 

◗ Practice the Target Skill
Encourage students to make their own sequence
paragraphs clearer and easier to understand by
checking that they have a topic sentence, that 
the events in the paragraph are in the correct order,
and that signal words clarify the sequence. 

Proofread and Publish
Have students read their paragraphs for correct
spelling, punctuation, and capitalization. Then have
students form small groups. Ask them to share their
revisions and to discuss whether they made their
writing clearer and easier to follow.  

Reflect on Your Work
Reproduce and distribute the Writer’s Checklist on
page 13 of this Guide, and allow time for students 
to make their evaluations. Tell students that you 
will collect their paragraphs and checklists to add 
your ratings at a later time. You may wish to hold
conferences with individual students to discuss 
how they can improve their writing in the future. 
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^Learning became important there.  A group

of people known as the Puritans founded the

city of Boston in 1630. ^ The first public

library building opened its doors in 1657.

In 1635, the first public school in America

welcomed students. ^ John Harvard started 

his college in the nearby town of Cambridge 

the following year. ^ In ^1704, the first

newspaper in America, The Boston 

News-Letter, began printing.

The following year,

, and 

l

After that, in 1657, the first public library building
opened its doors. Finally, in
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Learning became important there. A group of

people known as the Puritans founded the city 

of Boston in 1630. The first public library building

opened its doors in 1657. In 1635, the first public 

school in America welcomed students. John Harvard

started his college in the nearby town of Cambridge

the following year.  In 1704, the first newspaper in

America, The Boston News-Letter, began printing. 

Revising a Sequence Paragraph
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Teacher EvaluationStudent EvaluationQuestion

Does my paragraph begin
with a topic sentence?

Are the events written in
the correct order? 

Have I used signal words
where needed? 

Are the events in my
paragraph clear and easy
to follow?

Have I included all the
information that my
readers will need to
understand my paragraph?

Rate your own writing. Think about your answer to each question in the “Question” column. Then give
yourself a rating. Your teacher will give you a rating, too.

Yes, I did a great job = 3 Almost, but not quite = 1
Yes, but I could do better = 2 No, but I’ll do this next time = 0
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A. Select the answer that best completes each sentence. Write the letter of the answer on the line.   

1.  Long ago, people from Spain crossed the _____ to settle new land. 

(a) Hudson River (c) Rio Grande  
(b) Missouri River  (d) Appalachians

2. Soon many people came to El Paso to _____ and farm. 

(a) shop  (c) trade
(b) march  (d) mine

3. The first settlers in Charlotte were _____.

(a) the Spanish    (b) mill workers     (c) farmers    (d) miners

4. Later, people came to Charlotte to work in the _____.

(a) cotton mills    (c) furniture business   
(b) blacksmith shops     (d) suburbs

5. At first, Independence was important to the pioneers because it was located _____.

(a) on the West Coast      (c) next to a river
(b) near Kansas City    (d) on the frontier

B. Answer the questions below with complete sentences. Write on the back of this page or on a
separate sheet of paper.

1. Why did El Paso start as a Mexican city and then become an American city?

2. How did the railroad help the ranchers of El Paso?

3. What effect did the building of a railroad have on Charlotte?

4. What are some of the products made in Charlotte today? Name at least two.  

5. In what ways are Charlotte and Independence alike? How are they different?

Answers on inside front cover.
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A. Choose one of the cities you read about in the book. Write the name of that city at the top of
the Flow Chart. Then record the important events that took place in the order that they
happened as the city grew. 

B. Imagine you are creating a Website about the history of the city you chose in Part A.
Using the information you recorded in the Flow Chart, create a storyboard for your site.
Draw a picture and write a caption for each event.

Assessment Tasks: Organizing and recording information graphically; applying information; summarizing
Writing Prompt: Informational

Long Ago

Today

City:
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Your Teacher’s 
Score

Your ScoreReflect on 
Your Work

I chose one of the three
cities I read about in the
book.

I listed, in order, on the
Flow Chart the important
events that happened in
that city as it grew.

On the storyboard, I drew a
picture and wrote a caption
for each event.

I used information from
the Flow Chart to create a
storyboard for a Website
about the history of the
city.  

Reflect on your work. Think about each statement in the first column. Then give yourself a rating:

Yes, I did a great job = 3 Almost, but not quite = 1
Yes, but I could do better = 2 No, but I’ll do this next time = 0

For each rating of 0, 1, or 2 you gave yourself, go back and try to improve your work. Your teacher will
rate your work after you have had a chance to make improvements.
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COMMUNITIES
America on Parade

Apple Country

At Home on the Ranch

Communities Change

Everyday Inventions 

From Trolleys to Trains

Getting the News!

Helping Out: Community Volunteers

Making Communities Shine

Native American Homes

A New Life in America

Our Government at Work

Peanut Farming

Settling the West

Shopping Then and Now

What Is a Capital?
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America’s Cheese: An Old Food in a New Land

America’s Wilderness

Chocolate: The Story of an Industry

The Colorado River: Lifeline of the Southwest

Corn: An American Invention 

Fishing for a Living
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Made in America

New England
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Exploring the West: The Amazing Journey 
of Lewis and Clark

Going to School in America
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provide core grade-level content in history, 
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content literacy.
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