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Introduction
The North Carolina Common Core State 
Standards for English Language Arts 
require students to build strong reading 
comprehension and writing skills in order 
to read and respond to complex texts and 
become college and career ready. As part of 
these rigorous requirements, students must 
learn to effectively communicate evidence-
based responses to a text orally and in 
writing.

As you benchmark students at the beginning, 
middle, and end of the school year, you may 
find that they are able to orally respond to 
comprehension questions but struggle with 
written responses. 

Now, the North Carolina Reading & Writing 
Comprehension Kits provide you with 
support for students who need additional 
preparation and practice with written 
comprehension questions. These Kits allow 
you to support students in making the 
transition between oral comprehension to 
written responses. Students learn to think 
about what they read, make inferences, 
form opinions, and justify their ideas using 

text evidence. To communicate this thinking 
in writing, they come to understand how 
to convey their ideas in complete sentences 
that are clearly connected, including all of 
the important information. They can learn 
strategies to check that their writing answers 
each question completely and in a way 
that anyone who reads it can follow. With 
questions that match the types of questions 
students will encounter on the benchmark 
tests, students are able to prepare for the 
assessments while building the skills they 
need to effectively demonstrate their 
comprehension through writing. 

With the materials in this product, you can 
help students align their oral comprehension 
and written comprehension levels. With the 
ample practice offered in these Kits at every 
guided reading level, students reading below 
level will soon be reading and responding to 
books that meet or exceed the grade-level 
expectations. 
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Program Components
The North Carolina Reading & Writing 
Comprehension Kits include student books, a 
blackline masters book, and this teacher guide. 
The carefully leveled student books in each Kit 
are unique and do not duplicate the books you 
may already have in the Progress Monitoring 
Kits. Each set of books offers a mix of fiction 
and nonfiction. The primary grades Kits are 
comprised of approximately sixty percent fiction 
and forty percent nonfiction. The distribution 
of fiction to nonfiction becomes more balanced 
in the upper grades to mirror the text type 
distribution students will encounter on the 
benchmark assessments. In each Kit, the fiction 
titles cover a wide range of literary genres, 
and the nonfiction titles inform about high-
interest science and social studies topics. With 
three books for each guided reading level 
in a Kit, students can practice their written 
comprehension with different books and 
teachers can use one or more of the books to 
screen, diagnose, and progress monitor students. 

The blackline masters book contains progress-
monitoring questions for every title. Each 
question aligns to a specific Common Core 
reading standard and requires students to 
demonstrate their comprehension of the text 
in a written response. The question types 
mirror the questions students will encounter on 
the benchmark assessments. Within a guided 
reading level, most standards are aligned to 
three questions. This number of questions allows 
teachers to use a different question as they work 
through the three steps of the guided release 
of responsibility: modeling, guided practice, and 
application.

A rubric included with every question explains  
to students how to best answer the question. 
You may reproduce the questions and rubrics 
for your class. Visit www.sundancepub.com/
NCReadWrite to find PDFs of these blackline 
masters. Student workbooks with the questions 

from the blackline masters are also available. 
At each guided reading level, the questions in 
these Kits assess the same standards and use the 
same question types, so when students take the 
benchmark assessments, they will have practiced 
answering a very similar question about a 
different book. This practice prepares them for 
success.

The blackline masters book also includes 
student-friendly rubrics. Each question’s rubric 
contains four example answers that are labeled 
as best (3 points), good (2 points), almost (1 
point), and poor (0 points). Discuss the rubric 
with students after they have completed a 
question. Guide them through checking and 
evaluating their work. Help students use the 
examples to build an understanding of how to 
formulate a written response that receives full 
credit. You may let more independent students 
review the rubric on his or her own and use it to 
improve an answer.

In this teacher guide, you will find the materials 
you need to support students:

• Use the “Written Comprehension Standards 
Alignment” on the following page to see 
at a glance the standards alignment for 
each question. The section “Developing 
Comprehension Skills Through Writing” 
offers strategies and tips for providing 
instructional support for each reading 
standard covered in the Kit. Use it as a guide 
to help students practice how to answer the 
questions associated with the standard. 

• Then use the “Teaching Writing Skills” 
section to teach students the steps of the 
writing process and help them understand 
ways they can apply this process to their 
writing when they are responding to 
comprehension questions about a book. The 
answer key at the end of this teacher guide 
provides sample full-credit and partial-credit 
answers to every question.

3



Written Comprehension Standards 
Alignment

Guided Reading 
Level Text Type Title Standards

E Fiction Luca’s Lunch Box RL.1.1, RL.1.3, RL.1.6 (3), RL.1.7

E Fiction Show and Tell RL.1.1 (2), RL.1.3 (2), RL.1.7 (2)

E Nonfiction Hiding in the Sea RI.1.1 (3), RI.1.8 (3)

F Fiction Mr. Wolf Tries Again RL.1.1, RL.1.3, RL.1.6, RL.1.7

F Fiction Sebastian’s New Sister RL.1.1 (2), RL.1.3 (2), RL.1.6 (2), 
RL.1.7 (2)

F Nonfiction Country Life RI.1.1 (3), RI.1.8 (3)

G Fiction Billy Banana RL.1.1 (2), RL.1.3 (2), RL.1.4 (2), 
RL.1.6

G Fiction Roads and Bridges RL.1.1, RL.1.3, RL.1.4, RL.1.6 (2)

G Nonfiction Beaks and Feet RI.1.7 (3)

H Fiction The Big Dog RL.1.1 (2), RL.1.2 (2), RL.1.3, RL.1.4 
(2)

H Fiction The Hungry Baby RL.1.1, RL.1.2, RL.1.3 (2), RL.1.4

H Nonfiction Growing Strawberries RI.1.7 (3)

I Fiction The Lonely Troll RL.1.1, RL.1.2 (2), RL.1.3 (2), RL.1.4 
(2)

I Fiction Princess Jo RL.1.1 (2), RL.1.2, RL.1.3, RL.1.4

I Nonfiction Weather Watching RI.1.3 (3), RI.1.8 (3)

J Fiction Bird Watching RL.1.2 (2), RL.1.3 (2)

J Fiction Sebastian Tidies Up RL.1.2, RL.1.3

J Nonfiction Rock Climbing RI.1.3 (3), RI.1.5 (3)

K Fiction The Crow and the Daylight RL.2.2, RL.2.3 (2), RL.2.5, RL.2.7 (2)

K Fiction Kim’s Lunch RL.2.2, RL.2.3, RL.2.5 (2), RL.2.7

K Nonfiction Crabs RI.2.2 (3), RI.2.6 (3)

4



Developing Comprehension Skills  
Through Writing

Use the following comprehension instruction 
to support students as they answer questions 
related to each standard. 

General Instruction Tips
Select from the following suggestions to support 
students as they learn to write their answers to 
comprehension questions.

• Read aloud the text with students, either as a 
whole class or in small groups.

• Model how to monitor your comprehension 
as you read. Demonstrate how to stop 
periodically to ask questions about parts of 
the text that are unclear. Then reread or read 
on to clarify the text. Think aloud to show 
students your thought process. Also model 
how to summarize what you have read so 
far and predict what you will read next, 
and demonstrate how to take notes about 
important information and use context clues 
to figure out the meaning of unfamiliar 
words as you read. Have students practice 
the same strategies to self-monitor their 
comprehension. Ask guiding questions to 
support them.

• After reading the book, read aloud the 
comprehension question. Encourage students 
to reread the book with the question in mind 
before writing their answer.

• Discuss that when you write an answer, 
you use complete sentences. Review that a 
complete sentence includes a subject (noun) 
and a predicate (verb). 

• After you finish modeling how to write an 
answer to a question, reread the question 
and your answer aloud. Demonstrate how to 
review your writing to be sure that you’ve 
answered the question completely.

• After screening students for their level, 
provide additional scaffolding to those 
who are struggling. Guide these students 
to organize their thoughts using a graphic 
organizer. Graphic organizers specific to each 
standard are suggested starting on page 6. 

Guided Release of 
Responsibility
Implement the I Do/We Do/You Do 
technique as you support young learners  
in writing their responses.

1.  Model for students how to respond to 
a question. Think aloud as you work 
to demonstrate for students how you 
arrive at your answer and how you 
compose your sentences.

2.  Guide students as a class or in small 
groups to respond to another question 
correlated to the same standard. 
Continue to think aloud, while having 
students offer their ideas as they help 
you write the answer.

3.  Assign a third question to students. This 
time, have them apply what they have 
learned as they work independently or 
in pairs to compose their answer. Then 
use the blackline masters book rubric to 
help students evaluate their response. 
As possible, allow time for students to 
make revisions. The blackline masters 
book offers at least three questions for 
most standards at every guided reading 
level, so you have plenty of material to 
allow for modeling, guided practice, 
and application.
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Reading Standards for 
Literature

RL.1.1
Common Core Standard: Ask and answer 
questions about key details in a text.

• Explain to students that a question often 
begins with who, what, when, where, why, 
or how.

• Tell students that they should reread the text 
to help them find information that supports 
the answer to the question. Guide students 
to look for key words in the question that 
will help them narrow down where in the 
text they may find the answer or details that 
support their answer. 

• Encourage students to use the illustrations to 
help them locate the part of a story to which 
the question refers. Then have them reread 
that part of the story to look for details 
that relate to the question, taking notes to 
remember important details as needed.

• Remind students to include the information 
they find in the text in their written 
response, particularly when the question or 
prompt tells them to use part of the story in 
their answer. 

• After students answer a question, they 
should reread the question and their answer 
to check that they have answered the 
question in its entirety. 

RL.1.2
Common Core Standard: Retell stories, including 
key details, and demonstrate understanding of 
their central message or lesson.

• Before reading, define with students the 
terms central message and lesson. 

• As students read, encourage them to think 
about the main character in the story. 
What does he or she learn? How does this 
character change from the beginning to the 
end of the story? 

• Point out that the lesson that the main 
character learns is often closely related to 
the lesson or central message that the author 
wants readers to understand.

• Explain to students that key details that 
reveal a central message or lesson are often 
the main events of a story. A character’s 
thoughts or words also can be details that 
relate to the message or lesson.

• Have students take notes as they read to 
help them prepare for writing a full response 
to the question. Their notes should record 
important details they want to remember 
and do not need to be complete sentences.

• Discuss with students how they retell stories 
to a friend or a teacher. Elicit that they 
describe the characters and setting, and 
they tell the main events of the story in the 
order that they happened. They use their 
own words when retelling, rather than the 
author’s words. Help students make the 
connection that when they retell a story 
in writing, they include the same content. 
Instead of speaking to someone else, they 
write down the words they would say. Then 
the teacher and anyone else can read their 
writing later. 

• If students struggle with retelling a story in 
writing, encourage them to use a graphic 
organizer, such as a story map, to help them 
take notes about the important details from 
the story that they want to include in their 
retelling. 

RL.2.2
Common Core Standard: Recount stories, 
including fables and folktales from diverse 
cultures, and determine their central message, 
lesson, or moral.

• In addition to the tips for RL.1.2, support 
students by defining the terms fable, 
folktale, and moral.

• Point out that some fables and folktales 
directly state the moral at the end of the 
story. Discuss with students how to interpret 
the moral when it is not directly stated based 
on what the characters learn from their 
experiences.

• For additional practice, have students work 
in pairs to identify the moral of a story. Ask 
them to discuss their answer together and 
then individually write their response based 
on their discussion.
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RL.1.3
Common Core Standard: Describe characters, 
settings, and major events in a story, using key 
details.

• Before reading, review the meanings of the 
terms characters, settings, events, and key 
details with students. 

• Review with students that characters in a 
story often face a problem. The character’s 
problem is often part of the character 
description. To identify a character’s problem, 
have students ask themselves questions such 
as What does the character want to change, 
need to fix, or have to solve? Point out that 
the character’s problem is usually introduced 
near the beginning of a story.  

• Review with students that the setting is where 
and when a story takes place. They can ask 
themselves the questions where? and when? 
to identify a story’s setting. They may jot down 
their answers as they find them while reading. 

• Review with students that the events are 
the things that happen in a story. They are 
often the characters’ actions. Students can 
take notes about the events in a story by 
completing sentences that begin with the 
words first, next, then, after that, and finally. 

• If students struggle with describing 
characters, settings, or major events in a 
story, guide them to first use a graphic 
organizer to record details from the story. 
Then they can use their graphic organizers to 
create a written response.

RL.2.3
Common Core Standard: Describe how 
characters in a story respond to major events 
and challenges.

• In addition to the tips for RL.1.3, discuss 
causes and effects with students. Have 
students give examples of characters they 
know that reacted to a problem or event in 
an interesting way.

• Encourage students to take notes or 
complete a cause-and-effect graphic 
organizer to record the details related 
to characters responding to events and 
challenges in the story.

• Have students work in pairs to discuss their 
answers to the comprehension questions 
before writing their answers independently.

RL.1.4
Common Core Standard: Identify words and 
phrases in stories or poems that suggest feelings 
or appeal to the senses.

• Talk about the difference between telling, 
or stating something directly, and showing, 
or giving details that reveal an idea. Discuss 
with students that authors use words or 
phrases to show what characters think and 
how they feel. 

• As students read, have them focus on the 
feelings that the characters experience. They 
may record the different feelings in a chart 
with a column for each character. Encourage 
them to list the specific words and phrases 
that show each emotion.

• When answering questions about this 
standard, have students retell the story in 
their own words. Ask them to include how 
the characters feel in their retelling. Then 
have them reread the parts of the story 
where the characters feel the emotion in 
the question. Guide them to look for specific 
words and phrases that show this emotion.

RL.2.5
Common Core Standard: Describe the overall 
structure of a story, including describing how the 
beginning introduces the story and the ending 
concludes the action.

• Before reading, discuss the meanings of 
the terms beginning, middle, and ending 
with students. Explain that the beginning 
introduces the characters, the setting, and 
the problem. The middle is the action, or 
what happens to the characters as they try 
to solve the problem. The ending is how 
the characters solve the problem, or the 
conclusion of the action. 

• As students read, have them take notes 
about the story’s beginning, middle, and 
end. Provide a story map graphic organizer 
for students to record their notes. Remind 
students to write notes using their own 
words.
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35730

Guided Reading Level F 

Title Question 3-point Exemplar 2-point Exemplar 1-point Exemplar 0-point Exemplar

Mr. Wolf Tries 
Again

Why couldn’t Mr. Wolf catch the three 
little pigs? Use parts of the story in your 
answer. RL.1.1

Mr. Wolf told the pigs that he would crash 
through their door. As he reached the door, 
the pigs opened it. Mr. Wolf was running so 
fast that he ran through the house and out the 
back door.

Mr. Wolf crashed through 
the pigs’ house and ran 
out the back door.

The pigs ran from Mr. 
Wolf.

The pigs chase Mr. Wolf.

Mr. Wolf Tries 
Again

At the end of the story, what does Mr. 
Wolf plan to do next? Use part of the 
story in your answer. RL.1.3

Mr. Wolf plans to try again. He says he will be 
back to catch the pigs.

Mr. Wolf will be back. Mr. Wolf will catch the 
pigs.

He caught the pigs.

Mr. Wolf Tries 
Again

Read this from the story. “Not by the hair 
on our chinny chin chins.” Who says this 
and why? Use parts of the story in your 
answer. RL.1.6

The three pigs say this every time Mr. Wolf tries 
to get them. They are saying that the wolf will 
not even get one of the hairs on their chin.

The three little pigs say 
this when the wolf comes 
to get them.

The three little pigs say 
this.

Mr. Wolf says this.

Mr. Wolf Tries 
Again

Are the pigs lucky or smart? How do you 
know this? Use details from the pictures 
and from the story in your answer. RL.1.7

The pigs are smart. They tricked Mr. Wolf by 
opening the front door just as he was about to 
smash in the door to their house. This caused 
him to run through the house and fall down 
the back stairs.

The pigs are smart. They 
beat the wolf.

The pigs are smart. Mr. 
Wolf fell down.

The pigs are lucky.

Sebastian’s New 
Sister

Why doesn’t Sebastian want to play 
with Ruby? Use part of the story in your 
answer. RL.1.1

Sebastian does not want to play with Ruby at 
first because she doesn’t know how to play.

Sebastian does not want 
to play with Ruby because 
she is too young.

Sebastian does not want 
to play.

He likes playing with 
Isabella.

Sebastian’s New 
Sister

What does Sebastian do when Ruby does 
not hide? Use part of the story in your 
answer. RL.1.1

Sebastian gets upset when Ruby does not hide. 
He yells and tells Ruby she is not playing the 
game right.

Sebastian gets upset. He 
yells at Ruby.

Sebastian gets mad. Ruby hides.

Sebastian’s New 
Sister

What does Ruby do when Sebastian 
covers his eyes and counts? Use part of 
the story in your answer RL.1.3

First Ruby just stands there when Sebastian 
covers his eyes. Then she covers her eyes, too. 
Then Ruby goes to hide.

Ruby just stands still 
and then she covers her 
eyes, too.

Ruby watches Sebastian. Ruby runs.

Sebastian’s New 
Sister

Where do Sebastian and Isabella look 
for Ruby? Use part of the story in your 
answer. RL.1.3

Sebastian and Isabella look for Ruby in the 
sandbox, in the garden, in the shed, and 
behind the apple tree.

They look in the sandbox, 
garden, and shed.

They look behind the 
apple tree.

They look in the tree.

Sebastian’s New 
Sister

Read this from the story. “You were 
hiding. Let’s play again.” Who says this 
and why? Use parts of the story in your 
answer. RL.1.6

Sebastian says this to Ruby after she 
understands that she needs to hide when 
Sebastian covers his eyes. He wants to play it 
again now that she knows what to do.

Sebastian says it to Ruby 
because he wants to play 
again.

Sebastian says it. Isabel says it.

Sebastian’s New 
Sister

Read this from the story. “Go play with 
Ruby.” Who says this and why? Use parts 
of the story in your answer. RL.1.6

Sebastian’s dad tells him to play with his new 
sister Ruby so that he can teach her things and 
she will have someone to play with.

Sebastian’s dad says this 
so that Ruby will have 
someone to play with.

The dad Sebastian’s mom

Sebastian’s New 
Sister

Why did Ruby have trouble 
understanding the rules? How can you 
tell she had trouble? Use details from 
the pictures and the story in your answer. 
RL.1.7

Ruby was little and didn’t know how to play. 
She hadn’t played before. I saw this in the 
picture when she did not run and hide when 
Sebastian closed his eyes. I know she had 
trouble because Sebastian gets mad at her.

Ruby didn’t know how 
to play. In the picture, 
she does exactly what 
Sebastian does.

Because she was little. Sebastian wanted to play 
hide-and-seek with his 
father.

Sebastian’s New 
Sister

How do you know if Ruby learns to 
play hide-and-seek? Use details from 
the pictures and from the story in your 
answer. RL.1.7

I know Ruby does learn to play hide-andseek 
because she hides behind the apple tree on 
page 15.

I know Ruby learns to play 
hide-and-seek because 
she hides at the end.

I know Ruby learns to play 
hide-and-seek.

Ruby gets lost.

Country Life Where can people live in the country? 
Why? Use part of the book in your 
answer. RI.1.1

People can live on small farms or they can live 
in houses with gardens because there is a lot 
of space.

People can live on farms. People live anywhere. People don’t live in the 
country.

Country Life Why do people live in the country? Use 
part of the book in your answer. RI.1.1

People live in the country because they can go 
for a walk in the woods, go fishing in a pond, 
live on a small farm and raise animals, or go 
for a long bike ride.

People who live in the 
country like to go walking, 
fishing, and biking.

walking and farming to be with a lot of people

Country Life Why does the author think that living 
in the country is good? Use parts of the 
book in your answer. RI.1.8

The author thinks it is good to live in the 
country because you can have a garden, live 
on a farm, or go for a long bike ride. There are 
many things for kids to do in the country also.

It is good to live in the 
country because it is 
pretty and nice.

It is good to live in the 
country because there are 
a lot of things to do.

It is good.

Answer Key
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