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Benefits of the Sundance/Newbridge  
English Language Learners Text Sets

• Offer a range of high-quality, attractive books representing a variety of topics and genres

• Incorporate books at different reading levels for successful reading

• Suggest ways for guiding English language learners to practice the skills required by the 
Common Core State Standards

• Provide tips for supporting English language learners and building their confidence

• Offer options for working in small groups to promote collaborative learning

• Supply standard-specific activities to assess students’ proficiency

• Foster independent, strategic, and fluent readers

• Promote effective reading practices
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Introduction
In the Framework for English Language Proficiency Development Standards, the authors recognize that the 
Common Core State Standards (CCSS) “implicitly demand students acquire ever-increasing command of language 
in order to acquire and perform the knowledge and skills articulated in the standards .” They point out that 
“English language learners (ELLs) thus face a double challenge: they must simultaneously learn how to acquire 
enough of a second language to participate in an academic setting while gaining an understanding of the 
knowledge and skills in multiple disciplines through that second language .” (ii)

The Sundance/Newbridge English Language Learners Text Sets are designed to aid students in 
overcoming these challenges . These Text Sets provide ELLs with a variety of leveled books through which to 
develop the skills required to meet the CCSS at their grade level . With these Text Sets, students will improve their 
ability to “read and comprehend complex literary and informational texts independently and proficiently,” Anchor 
Standard 10 for Reading in the CCSS .

Program Overview
The Text Sets include leveled books of appropriate complexity that students may read collaboratively, allowing 
for peer-to-peer interaction, or independently . These high-interest, authentic texts offer a range of topics and 
genres that will engage ELLs . The Text Sets are intended to help English language learners improve their ability to 
comprehend and analyze literary and informational texts as they build their language knowledge . 

This Teacher Guide provides support to teachers as they use the Text Sets to foster the skills that ELL students 
need to meet the requirements outlined in the CCSS and become more proficient, independent readers . Each Text 
Set also includes Smart Word Cards for the individual titles, which provide ELLs with additional language activities 
to help them better understand the precise meanings of the academic terms they will encounter in the Text 
Sets and expand their understanding of using vocabulary strategies when they encounter unfamiliar terms . As 
language acquisition is one of the critical strategies for ELLs, the Smart Word Card and accompanying strategies 
are key to success .

Reading Levels
The books in the Sundance/Newbridge English 
Language Learners Text Sets contain a range 
of Guided Reading Levels and Lexile® measures, 
which are found on the back cover label of most 
Sundance/Newbridge titles .* Assign or guide 
students to select a book of the appropriate level .

*Find out more about Guided Reading Levels and Lexile® measures at 
www .sundancepub .com or www .newbridgeonline .com .

Students can use the Smart Word vocabulary 
cards included for most books in the Text 
Sets to practice the Language skills of the 
Common Core and reinforce and further 
develop their vocabulary knowledge .

Visit www .sundancepub .com/SmartWord 
to download a free Teacher’s Guide with 
support for using the Smart Word cards and 
tips for enriching vocabulary instruction .
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ELL Students and the CCSS
Applying the CCSS for ELLs

The National Governors Association Center for Best 
Practices (NGA Center) and the Council of Chief 
State School Officers (CCSSO) agree wholeheartedly 
that “all students should be held to the same high 
expectations outlined in the Common Core State 
Standards . This includes students who are English 
language learners .” According to these two groups, 
teaching ELL students successfully means determining 
each student’s level of required instruction, making 
changes to the instructional plan to meet that 
student’s needs, and then carefully tracking how well 
that student improves . It is important for teachers to 
guide ELLs to utilize their existing core foundation 
of language and content knowledge from their 
first language as they move toward achieving the 
demands of the CCSS . At the same time, “teachers 
should recognize that it is possible to achieve the 
standards for reading and literature, writing & 
research, language development and speaking & 
listening without manifesting native-like control 
of conventions and vocabulary .” (NGA Center and 
CCSSO 1) 

The CCSSO has also composed the Framework for 
English Language Proficiency Development Standards 
corresponding to the Common Core State Standards 
and the Next Generation Science Standards . The 
CCSSO describes the priority that the CCSS for 
English Language Arts “place on the complexity of 
language (and ideas) found in the texts students 
read, as well as the skill with which they read these 
demanding texts .” It then points out the expectation 
of Reading Standard 10 at every grade for “students 
to grasp ever-increasing layers of language 
complexity as they proceed through the grades, and 
in doing so grasp the content knowledge contained 
in what they are reading .” At the same time, all 
students are required to improve their language 
practices over time as the rest of the reading 

standards “degree of sophistication intensifies 
over time, from critically weighing and employing 
a growing range of evidence drawn from texts to 
becoming more attuned to discerning nuance, logic, 
ambiguity, and even inconsistency in an author’s 
reasoning .” (CCSSO 7) 

In this Framework, the authors identify the skills that 
are necessary for ELLs to be able to comprehend and 
think critically about English language arts content . 
Among these key skills are “creating written or 
oral analyses of on-level text,” “asking questions 
to resolve confusions or further probing one’s 
comprehension of the text,” and “using words and 
phrases appropriate to varied classroom-based and 
discipline-specific registers of English that have been 
acquired through conversations, reading and being 
read to, and responding to texts .” (CCSSO 12–19) 

With all of this research in mind, the NGA Center 
and CCSSO presents in Application of Common 
Core State Standards for English Language Learners 
some key essential resources in the schools that 
will lead ELLs to successfully achieve the CCSS for 
English Language Arts . Among these resources are 
instruction that “enables ELLs to participate fully in 
grade-level coursework; coursework that prepares 
ELLs for postsecondary education or the workplace, 
yet is made comprehensible for students learning 
content in a second language (through specific 
pedagogical techniques and additional resources);” 
and “opportunities for classroom discourse and 
interaction that are well-designed to enable ELLs to 
develop communicative strengths in language arts .” 
(NGA Center and CCSSO 2) Together, this collection 
of resources will help schools enable ELL students to 
keep up with the rigorous demands and pace of the 
Common Core State Standards .
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Making Instructional Shifts for ELLs
With the Common Core State Standards, it has 
become clear that the current instruction for all 
students, particularly English language learners, 
needs to be adjusted in order to achieve these new 
goals . In a two-year initiative called “Understanding 
Language: Language, Literacy, and Learning in the 
Content Areas,” Stanford University, along with 
Carnegie Corporation and the Bill and Melinda Gates 
Foundation, took a closer look at the requirements 
of the Common Core State Standards . The initiative 
found that “a singular focus on language acquisition 
independent of content-learning is insufficient and 
ineffective . A central goal of the initiative is to draw 
attention to the critical shifts in instructional practice 
that are essential to improve ELLs’ language and 
content learning .” (Haynes 5) A policy brief presented 
by the Alliance for Excellent Education outlines the 
necessary shifts for ELL instruction that this initiative 
put forth . Some of the key changes include the 
following:

• Shift from “teaching language independent of 
academic content” to “supporting participation in 
activities that simultaneously develop conceptual 
understanding”

• Shift from “a sequential building of structures 
and vocabulary aimed at correctness and fluency” 
to “creating opportunities for extended language 
learning within the content-area classroom”

• Shift from “an individual process” to “a more 
socially engaged process where learners can 
acquire academic language experientially and 
where students work and talk together to 
plan, research, and discuss academic products . 
Instruction builds on English language learners’ 
strengths, prior experiences, and background 
knowledge and provides extensive opportunities 
to interact with proficient English language 
speakers .” (Haynes 5)

In response to the Common Core State Standards, the 
National Association of Secondary School Principals 
outlined guidelines for teaching ELLs . In these 
guidelines, the authors point out the importance of 
both content-area instruction and English Language 
Development (ELD) instruction that “complement and 
reinforce” each other . Content-area instruction needs 
to include “focused development of oral reading 
fluency, vocabulary, reading comprehension, and 
writing in addition to enriched literacy instruction 
that targets complex sets of skill and concepts .” They 
indicate the importance of targeting language and 
content at the same time, all the time, for ELLs . It is 
essential that ELLs learn the academic vocabulary 
necessary to engage with content-specific texts as 
required by the CCSS . For example, they need to 
know the language of cause and effect and compare 
and contrast . Some strategies for ELL instruction 
include using visual aids, drawing on the student’s 
first language, and beginning with content that is 
familiar to the student . (Coleman and Goldenberg 
48) 

Additionally, the authors of these guidelines indicate 
that research shows ELD instruction will be effective 
if it teaches language conventions and strategies 
and then allows students many opportunities to 
practice using the language they learn in realistic 
settings . To aid ELLs to be successful, teachers should 
prepare them for discussions with diverse groups . The 
more chances ELLs have to practice communicating, 
the more likely they are to succeed . (Coleman and 
Goldenberg 49)
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Why These Books?
The implications of this research necessitate that 
educators have materials that will support them 
in meeting the unique needs of each individual 
ELL student within a classroom or school system . 
The Sundance/Newbridge English Language 
Learners Text Sets deliver the following resources:

• Consistently leveled texts that are accessible 
for ELL students while at a complexity level that 
meets the CCSS expectations for each grade level

• Topics and stories that are age-appropriate and 
draw on the background knowledge of most 
students

• Engaging content that keeps students interested
• High-quality illustrations and photographs that 

grab students’ attention and support the text for 
improved comprehension

With this set of books, ELLs read and analyze texts 
that are as complex and content-rich as the books 
that the rest of the class is reading . They build their 
language knowledge through effective activities that 
revolve around key vocabulary on the Smart Word 
cards . 

Educators use the targeted activities in this Teacher 
Guide to provide appropriately scaffolded instruction 
that is geared toward the needs of ELL students . 
These activities follow the research implications 
that encourage teachers to provide instruction for 
academic vocabulary and reading comprehension 
skills along with direct language instruction . As a 
result, ELL students of all backgrounds and levels are 
less likely to struggle to meet the high expectations 
of the CCSS .
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Reading Literature

• Focus on the key ideas and details in a story . Ask 
students literal questions about the stories they 
read: Who are the characters? Where and when 
does the story take place? What are the events 
that happen to the character? Who tells the 
story? Have students answer the questions using 
provided sentence starters, such as The characters 
are ___ to reinforce proper syntax .

• Discuss the meaning of the academic term 
summarize . Talk about how summarizing can help 
readers remember what they have read and help 
them explain it to others . Model summarizing a 
familiar book . Then ask students to summarize 
a story they read in a Text Set book aloud or in 
writing .

• Have students find the answers to specific 
questions about the story . Ask them to read 
aloud the exact words from the book that provide 
the answer . Work with students to use charts, 
diagrams, or other graphic organizers to record 
their responses .

• Work with students to describe what they see 
in the pictures . Encourage them to tell you how 
those pictures help them understand the words . 

• Discuss the academic vocabulary term monitor 
comprehension . Then model for students how 
to monitor comprehension . Emphasize that they 
can ask themselves questions, reread, look at 
the pictures, or ask for help when they do not 
understand what they have read . Reinforce the 
importance of metacognition and that good 
readers use these strategies to make sure they 
understand what they have read before they 
continue reading .

• When students encounter an unfamiliar word, 
provide support to help them recognize which 
words surrounding the unfamiliar word can be 
used as clues to the unfamiliar word’s meaning . 
As possible, work with students to use words 
from their first language to help them determine 
the word’s meaning .

• Have students complete story maps to 
demonstrate their understanding of the story’s 
structure and content . Then have them describe 
to you what they’ve written on the story map to 
reinforce their understanding and oral language 
skills .

Teaching with the ELL Text Sets
Strategies for Teaching the CCSS to ELL Students

Assign or help ELL students select their own appropriately leveled book from these Text Sets, using the labels on 
the back covers of the books to aid in the selection . Then use the following strategies, organized by the strands 
of the CCSS for English Language Arts, to guide your instruction with these Text Sets . As you work with students, 
encourage them to use their background knowledge from their first language to help them understand English, 
pointing out the similarities between the two . Draw on the content knowledge students may already have to 
improve their comprehension . 
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Reading Informational Text

• Focus on the key ideas and details in the 
book . Ask students literal questions about the 
informational text they read: What is the book 
mostly about? What information did you learn? 
Have students answer the questions using 
provided sentence starters, such as The book is 
mostly about ___ to reinforce proper syntax . 

• For books about events, have students complete 
diagrams to show the sequence in which the 
events happened . Review the academic language 
associated with sequence, such as first, next, and 
then . Have students use these words to describe 
their diagrams to a partner .

• Discuss the meanings of the academic terms 
summarize, main idea, and details . Talk about 
how summarizing can help readers remember 
what they have read and help them explain it to 
others . Model summarizing a book by identifying 
its main idea and the key details that support 
this main idea . Then ask students to summarize a 
section of a Text Set book aloud or in writing .

• Have students find the answers to specific 
questions about the content . Ask them to read 
aloud the exact words from the book that provide 
the answer . Work with students to use charts, 
diagrams, or other graphic organizers to record 
their responses .

• Discuss the academic vocabulary term monitor 
comprehension . Then model for students how 
to monitor comprehension . Emphasize that they 
can ask themselves questions, reread, look at 
the photos, or ask for help when they do not 
understand what they have read . Reinforce the 
importance of metacognition and that good 
readers use these strategies to make sure they 
understand what they have read before they 
continue reading .

• To help students learn to analyze a text, teach 
them about text structures that authors use, such 
as cause and effect or problem and solution . 
Read a paragraph or section from a Text Set book 
aloud . Then point out words that help readers 
know the text’s structure, such as results in and 
because for cause-effect structures and problems 
and resolves for problem-solution structures . 
Talk about the structure of the sentences and 
the information they contain . To reinforce this 
understanding, have students construct their 
own sentences with the same type of structure, 
using one or more of the clue words . Allow ample 
opportunities for students to practice using this 
language and to identify it in the Text Set books .

• Work with students to describe what they see in 
the photos and other text features . Encourage 
them to tell you how those features help them 
understand the words . Point out examples where 
a content-specific word or a particular concept is 
shown in the photon on the page . Help students 
recognize the connection between the two .

• When students encounter an unfamiliar word, 
provide support to help them recognize which 
words surrounding the unfamiliar word can be 
used as clues to the unfamiliar word’s meaning . 
As possible, work with students to use words 
from their first language to help them determine 
the word’s meaning .

• Ask students to complete main idea and details 
charts, Venn diagrams, or other appropriate 
graphic organizers to demonstrate their 
understanding of the text’s structure and content . 
Then have them describe to you what they’ve 
written on the graphic organizer to reinforce their 
understanding and oral language skills .
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Reading Foundational Skills

Activities that focus on the Reading Foundational 
Skills standards in the CCSS should be group-based, 
some with a mix of proficient English language 
speakers and ELLs, to follow the research findings 
from CCSSO and the NGA Center .

• Use examples from the books students read in 
the Text Sets to teach phonics concepts and word 
analysis skills in decoding words . Provide explicit 
instruction for these skills and reinforce the 
concepts with frequent repetition .

• Have students record themselves reading aloud a 
section of a book from the Text Set, and provide 
them with constructive feedback . Then have them 
complete successive readings of the section . 

• Allow ELLs to listen to the recordings of other 
students in the class in order to hear fluent 
reading .

• Focus on the skill of reading with appropriate 
rate . Model this skill by first reading aloud a 
section of a Text Set book with an inappropriate 
rate, by reading some parts too quickly and others 
too slowly . Discuss why the section was difficult 
to understand . Then read it again, this time 
with an appropriate rate . After you talk about 
the difference between the two readings, have 
students take turns practicing how to read aloud, 
concentrating on their rate . This activity can also 
be adapted to teach the fluency skills of reading 
with accuracy and expression .

• Monitor student pairs as they read aloud to each 
other . Listen for self-correcting . As needed, model 
for students how to reread to self-correct a word .

In response to the Common Core State Standards, the 
National Association of Secondary School Principals 

outlined guidelines for teaching ELLs. In these guidelines, 
the authors point out the importance of both content-
area instruction and English Language Development 

(ELD) instruction that “complement and reinforce” each 
other. Content-area instruction needs to include “focused 
development of oral reading fluency, vocabulary, reading 

comprehension, and writing in addition to enriched literacy 
instruction that targets complex sets of skill and concepts.”
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Writing

• Review the concept of summarizing and its 
usefulness . Model writing a summary of a familiar 
event . Then have students use completed main 
idea and details charts or story maps to compose 
written summaries of the books they have read . 
Use this writing to help determine how well 
students have understood the text as well as to 
assess their writing skills . 

• Work with students to develop an outline about 
their writing before they complete a writing 
assignment . Guide them to use graphic organizers 
to organize their ideas in a way that will make 
sense to the person who is reading their writing . 

• Teach academic vocabulary words such as first, 
as a result, and in conclusion and have students 
use them in their writing to help them make clear 
transitions between ideas .

• Have students write their opinion about the 
books they have read . Depending on the 
student’s level, these opinion pieces might be 
about which book was the student’s favorite and 
why or they might be about the student’s opinion 
related to the topic they read with an explanation 
of their answer . Provide sample opinion pieces 
as models and give students sentence starters to 
help them use proper syntax in their writing . 

• Walk through a sample story with students, 
discussing the literary techniques the author uses, 
such as dialogue and descriptive details . Point 
out examples of each literary technique . Then 
have student pairs write their own story based 
on one of the stories they read in a Text Set book . 
As needed, work with students to complete story 
maps before they begin writing to help them 
organize their ideas .

• If students have difficulty writing on their own, 
allow them to work in small groups to complete 
their writing assignment . Organize students in 
diverse groups for effective learning .

• Demonstrate for students how to use dictionaries 
and other resources to find the correct spellings 
and meanings of words they want to include in 
their writing .

• Have ELL students work with native-speaking 
students to complete a research activity based 
on a topic covered in one of the Text Set books 
they read . Provide support as students divide up 
tasks, locate sources, and cite the sources in their 
writing . Help ELL students read the sources they 
find and summarize the information they learn .

Speaking and Listening

As indicated in the research by the CCSSO and NGA 
Center, be sure the speaking and listening activities 
require ELLs to use the English language in a variety 
of discussions and groups .

• Have pairs of students read aloud their written 
work to each other . Pair ELLs of different skill 
levels, or pair an ELL student with a native- 
speaking student . As ELL students become more 
skilled at reading aloud their writing, have them 
present to a small group or the whole class . 

• Pose a literal question about a book students have 
read and have them provide an oral response . 
Correct and reinforce proper syntax and grammar 
conventions as necessary .

• In small groups or pairs, have students recount an 
experience of their own that is related to the topic 
or story they read in the Text Set . Guide students 
to ask each other questions to find out more 
details about the experience . Remind students of 
the question words who, what, when, where, why, 
and how to help them form their questions .
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• Provide discussion assignments to the class, and 
help ELL students prepare for the discussion . 
Explain the types of questions they can expect to 
be asked . Have them write down their answers 

that they can read during the class discussion . 
Encourage them to make a list of questions they 
have related to the topic, so they can participate 
effectively . 

Language

• Use the books that students read in these 
Text Sets to teach English grammar, spelling, 
and punctuation conventions in context . Find 
an example in the books of the conventions 
covered in Language standards 1 and 2 of the 
CCSS . Discuss the example with students and 
have them say or write their own example . As 
students continue reading, take time to point out 
other examples of the convention in the book to 
reinforce the concept . Review the information 
frequently and introduce new concepts slowly as 
students demonstrate understanding . 

• Before or after students read a book from the 
Text Set, have them complete the activities on 
the Smart Word card . Begin by reviewing the 
front of the card with students . Talk about the 
definition of each word . Then have students open 
up the card and work in small groups or pairs 
to complete the activities . Monitor students’ 
responses to see how well they are grasping the 
new academic vocabulary .

• If students are Spanish speakers, ask them to 
look at the Tips on the back of the Smart Word 
card . Work with them to review the relationships 
between the English words and their Spanish 
translations . Discuss the strategies on the Smart 
Word cards, such as recognizing cognates 
and false friends . Talk with students about the 
usefulness of applying their Spanish to English 
words they read using these strategies . 

• Provide teacher-led, explicit instruction to help 
students understand how to use context clues 
to determine the meaning of a word . Point out 
which words provide a clue to the meaning and 
why . Provide multiple opportunities for students 
to discuss this strategy . Display sentences for 
students and draw arrows to help students see 
the connections between the words . Model 
thinking aloud about using these connections to 
help you determine a word’s meaning .

Informal Assessment and Monitoring Progress
To informally assess students’ performance, provide 
ample opportunities for discussions about the books 
with diverse groups of students . Use the strategies 
above to help you determine how well students are 
mastering the skills of the CCSS at their grade level . 
Allow students to demonstrate their comprehension 
through both written and oral means . As a 

student’s comprehension and understanding shows 
improvement, assist them in choosing another book 
from the Text Set that is slightly more difficult than 
the previous books they have read . Carefully observe 
students and provide additional support as they read 
these increasingly more complex books . 



The Sundance/Newbridge English Language Learners 
Text Sets deliver the following resources:

• Consistently leveled texts that are accessible for ELL students 
while at a complexity level that meets the CCSS expectations  
for each grade level

• Topics and stories that are age-appropriate and draw on the 
background knowledge of most students

• Engaging content that keeps students interested

• High-quality illustrations and photographs that grab students’ 
attention and support the text for improved comprehension
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